
s c I
R T

TO:

FROM:

DATE:

SUBJECT: Language Program: Program Evaluation

In accordance with SectiøiiB, .)?ublic Act No. 00-204, Of tht Connecticut GtneraLStat~tes
(CGS), enclosed is a copy of Hartords Pilot Dual Language Program: Program Evaluatian.
Please note that I am distributing copies of this report in accordance with CGS Section 11-4a.

Should you have any questions or require additional copies, please contact Mark Stapleton at
(860) 713-6520.

TSS:cac

cc: Office of Legislative Research

State Librar

Education Commttee

bcc: Office of Legal and Governental Affairs

Box 2219 · Hartford, Connecticut 06145
An Equal Opportunity Employer



STA TE CON
R T

TO: Joint
Amato,
Schools

FROM: Theodore S.

SUBJECT: Pilot Dual

DATE: September

As required by Section 8,
of the mandated pilot

Section 8 states that
district shall
provide instruction in
each day of such program."

The evaluation report focuses ollthe first year of the program in whichil\0kind~.rgaren
classrooms in each of two schools paricipated. The.evaluation was dtsigiiedto provide

formative information that might be used to guide further development of the program.

The evaluation report was based on qualitative and quantitative data. Data sources
included instructional observations by educators with expertise in bilngiialand dual
language instruction, individual and focus 

group interviews withttachers,
paraprofessionàls and administrators, student achievement and district and school
archival records.

The report includes a description of the evaluation plan, program sites, program planing,
students, curculum, teaching and administration personnel as well as staff development
and student achievement in the first year, First-year program achievements and program
recommendations complete the report. A summary of achievements and
recommendations may be found below:

Achievements and Recommendations
In the implementation year of Harford's pilot dual language program, Harford
experienced notable accomplishments, paricularly in the areas of program plannng,
school-based management efforts, professional development, and team planng. In the

first year ofthe program, Hartford modeled critical elements ofthe ideals of dual
language programs important for program success. In the first year of the program,
Hartford provided relevant instructional materials and personneL. In addition, faculty and
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staff acknowledged receiving
importantly, preliminary achievement
program resulted in higher
ELLs in a comparable

The extensive
administering dual

in future years. Hartford
level administrators and enhance

The pilot dual language program is
presence is limited. Accordingly,
into school improvement plans, to
academic performance standards for all
learers and Spanish language

language programs.

its

Hartford's plans to apply for additional..1Jit1e.VNI~antsandJo e~~an4t~ti~.t~~111
substantially, suggests that educators and the cOnimunity have respondt(.hp~~itivt)iy to the
program. However, Harford is encouraged to proceed carefully; move. fO.rard
incrementally and systematically, expanding oiice a successful mode 

appêa.rs to be in
place, as one upper-level administrator re.commtnded.

The dual language program Action Research Team as well as Hartford's staff
development efforts demonstrate Harford's attempts to utilize dual language education
research for planing and development. Hartfordis encouraged to continue using dual-

language-related research as a guide in development and to utilze an evaluation model
that compares student outcomes with that of students in other instructional programs.
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Introduction

Concern about the
since its inception
program, significant
program. Last year,
impacted one school
school distrct shall
shall provide
each day of such
board of trstees

pilot program and, on
4a ofthe general

having cognzance

In June 2000, Hartford PuRlic Schools received a five-yearailiI1g~~iEgucati0IJ
Comprehensive School Grant(Titi~VII) .from theUnitedSt~tesi~~parllentqfEgl..cation

(USDE) to implement a duaLla.giiage program. .InS~ptember2QOO,a duallanguagt
enrchment program was implemented in two of Harford's elementar schools-Michael
D. Fox and Mara Sanchez 

Elementar schools. The program was expected tofulfill the
requirements of the Title VII grant and the Connecticut legislative mandate.

Organization of the Report

Before describing the findings of the evaluation, a brief history of dual language
programs, including a description of the features of dual language programs, is designed
to place the findings in context. The remainder of the report presents the evaluation
design and findings.

o Section 2 presents the details ofthe evaluation plan, including a detailed
description of the evaluation questions, and the instruments used to collect data
for the report.

o Section 3 describes how the pilot program was planed.

o Section 4 details how the program is organzed and administered.

o Section 5 presents a description of the students in the program, and their
achievement at the beginnng of the school year as well as the teaching that
occurs. Section 5 also describes the achievement of the comparson groups.

o Section 6 presents a description of student achievement by the end of the year.
o Section 7 describes the professional development designed and conducted in.the

first year.
o Section 8 presents other teachers' perspective of the pilot program.
o Section 9 presents teachers' and administrators' program recommendations.
o Section i 0 describes what will happen next year.
o Section 11 presents program evaluation recommendations.



1: A Brief History and Program Features

Much of the following history
Genesee and Hamayan (2000),
programs in the United
commonly believed to have
January 2001.

In dual language programs, stuqents from two different la~guage groupspartiçipate.
Generally, 50 percent of the stuçlents come fromeachlanguage.group. In the United
States, one of the languages is invariably English. ThIZ other is the language oft~iz
English language learers (ELL) participatingin the.program. Spansh is.theniqst
prevalent second language in the.United States, so in most instances, the secondJangiiage
in dual language programs is Spanish. However, Cantonese, Korean, Navajo, Japanese,
and French have also been recorded as the second language of instruction.

Key goals for students in duallanguage programs incliide (a)bilingualismandbiliteracy
for all students, (b) grade-level academic achievement, . and (c) cross-cultual cooperation
and learng, resulting in positive attitudes toward both languages and cultures. Inorder
to accomplish these goals, the programs provide content area instrction and language
development in both languages. In order for programs to be listed in the Center for
Applied Linguistics Directory of Two-Way Immersion Programs, (a) students must be
integrated for at least 50 percent of the day at all grade levels, (b) content and literacy
instruction must be provided to all students in both languages, and ( c) each language
group must make up one-third to two-thirds ofthe total student population.

The amount of time that instrction is provided in each language vares with the dual
language model used. However, Howard and Sugaran (2001) report that the two most
common models used are minority-language dominant and balanced programs. In the
minority-language dominant programs, the language of ELLs is used for instrction 80-
90 percent of the time in the primar grades; by fourh grade, the instructional language
ratio is 50-50. The balanced program model offers equal instrction in the two languages
at all grade levels.

According to Howard and Sugaran (2001), two percent of all programs in the United
States separate students by dominant language for par of the school day in the primar
grades. In these programs, students are placed in separate classes by first language and
receive parallel instruction in the content areas in one or both languages, often apar from
their parer class. Students are then integrated with their partner class for instruction for

some par of each day or some par of each week.

Almost one-third of all programs nationwide choose the language of ELLs for initial
literacy instrction. About 20 percent provide initial literacy instruction in both
languages, and the same percentage separate students by first language for initial literacy
instruction.
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Some instrctional approaches
(Chrstian, i 994). Strategies
speakers (sheltered
experience. Peer
both languages
connections across

(use of graphics, reading,

2: The Evaluation Plan

The first year of operation of this pilot program is also the Title VII planning or design
year. Accordingly, although program planners have identified a treatment (the dual
language approach curculum) and a target student population, the first year is focused
on devising and pilot testing policies, procedures and practices. The grant application
reported that program planners would develop a new currculum and school improvement
plan, as well as devise professional development and parent involvement activities to
support the program. In this early stage ofthe pilot program, a formative evaluation
study was deemed most appropriate (Rossi & Freeman, 1993).

This formative evaluation attempted to address specific concerns central to the success of
the pilot effort.

1) HOW WAS THE PILOT PROGRA PLANNED?
a) What was the catalyst for staring the program? What goals and objectives did the

distrct hope to achieve?
b) What resources (fiscal, human and material) were used to implement the

program?
c) How were schools, teachers, and students selected?
d) How were schools, administrators, and teachers prepared for implemenÚition?
e) What resources (dual language models and community) were used in planng

and implementing the program?
f) Is the program an integral par of school strategic planing (school improvement

plan)? Is it an integral part of the school mission and goals?

2) HOW IS THE PILOT PROGRA ORGANIZED AND ADMINISTERED?
a) What are the characteristic features of the program?
b) How is the program administered?
c) Are appropriate accountability systems in place for program administration?

d) What dual language-related training have teachers and relevant paraprofessionals
received?

3) WHO WERE PILOT STUDENTS AND WHAT WERE THEY TAUGHT?
a) What are teachers' and paraprofessionals' roles in the classroom?
b) What are students taught? To what extent does instruction embody the

characteristics of successful dual language programs?
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c) How is the curent
d) How do bilingual and

participate in the

4) HOW MUCH DID ST
a) Are appropriate systems

standards, including the
b) How does the achievement of

their peers?

5) WHAT is PLANNED FOR NEXT YEAR?
a) What initiatives are planed for the next school year?

For first grade?
b) What modifications are planed as a result of the

kindergaren? For first grade?

students?

For

EVALUATION DESIGN CONSIDERATIONS

In planing the evaluation of thlZ program, there were sev~ralcons.iderations.

o The state-level charge to implem~ntapilot program woiildallowt.hlZ:Earford
Board, legislators and other ståkeholders to examine the effectiveness of the
program on a small scale before considering wide-scale iniplementation.

However, the Title VII expectation was limited to comprehensive school-wide
implementation in the two schools.

o At the time the report was written, the program had been in operation for less than
a school year.

o Harford was in its second year of implementing another distrct-wide
reading/literacy initiative, called Success for All (SF A). This program was
expected to continue in the schools with dual language programs. .

o In both schools selected for dual language programs, transitional bilingual
education programs were in place in which the priar intent was to transition

students to all-English instruction, and to provide instruction in students'
dominant language for no more than three years.

o Two evaluations would be conducted simultaneously-the Title VII evaluation
and the state-level evaluation, each of which had somewhat different expectations.

o Although there is a two-year old program at Moylan School in Harford,
P A 00-204, Sec. 8 represented the first dual language mandate in Connecticut and
the first evaluation of a dual language program.

The dual language approach to instruction is one of several approaches to educating
ELLs. In Connecticut, the early-exit transitional approach is the most common method
used. In addition, there are several varations of the dual language approach to
instrction. However, all have shared core goals and indicators of success. Since the
currculum is the primary means of achieving program goals, a description of the wrtten
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curculum and the currculum as it is applied the classroom were critical pars
evaluation.

At the time the report was written, there
students. Kindergaren students
Accordingly, achievement inform
beginning and end of the year and strctues

achievement.

RESEARCH DESIGN

The evaluation primarly drew on qualitative dat gathered through extensive interviews,
classroom observations, and archival data. remost goal of the data gathered was

to develop a rich description ofthe planing of the program, the way in which the
program was administered, the schools, the teachers, the curculum, the instruction, and
the students-all the critical components of the program.

Originally, the evaluation included a quasi-experimental causal comparative study in
which the end-of-year language proficiency and reading achievement of Spanish
dominant students in the program and those ofstudents at a comparson school with a
transitional bilingual education was to be examined. The reading achievement of English
dominant students was to be compared with mainstream students. Due to the timing of
the evaluation report, however, and the state's exclusion of kindergaren students from

state-mandated anual assessment, achievement data was limited to language proficiency.
The report includes a summar description of pilot and comparson students' language
proficiency in English and Spansh at the beginnng of the year and at the end of the year.

INSTRUMENTS AN METHOD OF DATA COLLECTION

Focus Groups and Interviews

Individual interviews were conducted with each teacher and paraprofessional working in
the pilot program. In addition, separate focus groups were conducted with a sample of
bilingual education teachers and mainstream teachers who were not in the program.
Building-level and district-level administrators were interviewed individually. Building
level administrators included principals and Assistant Principals. District-level

administrators included the Bilingual Education Coordinator, Dual Language Program
Resource Specialist, the Executive Director for bilingual/TESOL programs, and the .
Assistant Superintendent for Curculum and Instrction.

All focus groups and individual interviews were completed in two ways. Protocols of
individual interviews were completed by hand. Tape recordings ofthe interviews were
used to ensure accuracy. Notes were taken at focus group interviews and supplemented
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later, using tape recordings to check for accuracy. Interview protocols are in Appendix
A

Classr

Based on the c and discussions
observation pro as 1 entified and ada
instruction that occurs in the pilot p
Instrction Observatio col (
designed for measuring effective sheltered
content review ofthe instrent indicated that it w to v
instruction in students' first language as welL. In addition, upon re the
instrent, Hartford administrators reported that it would provide useful feedb

instrction in the dual language program. A copy of the instrment is in Ap
about

xB.

The modified siop comprises a total of31 effective teac' strategies. Teachers may
be rated from 0 (not evident in instruction) to 4 (highly ev nt in instruction) for each

relevant strategy. Observers may indicate not applicable for every teaching strategy that
is not relevant in the lesson being observed. Teachers may accumulate a maximum score
of 124 points if all teaching strategies are deemed relevant.

Due to the varng tyes of instrction that takes place in a dual language program, the
SlOP was used to rate instruction in three instructional situations-sheltered instrction,

instruction in students' first language, and instruction for combined classes.when both
tyes of instrction occur simultaneously. First language instrction occurs in Spanish or
English depending on the language dominance of the students being taught. Sheltered
instrction occurs in either language in the pilot program, but in target students' second

language. In combined classes, students from both language groups are combined, but
only one instrctional language is used. Accordingly, some students have sheltered
instruction, while the others have first language instrction.

Observations of four types oflessons were conducted:

· Language ars instruction in students' first language, using Success for All;
· Math instruction in students' first language or sheltered instrction;
· Language ars instrction in students' second language; and
· Theme-based dual language instruction..ombined classes.

Originally, the evaluation was designed to include two indtZendent observations of each
tye of instruction in each of the four dual language classrooms. However, due to winter
weather conditions and cost constraints, only one observation of each classroom could be
used. In addition, language ars instrction in students' second language was observed in

only one classroom.

To provide context for the observers, each observation was accompaned by a brief pre-
observation interview in which teachers described what they would be teaching, what
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students would be learning and
interview protocol and

The evaluation

3: How Was the Pilot Program Planned?

THE CATALYST FOR THE PROGRA

Much of the history and description of the program are taken from background interviews
with the following individuals: Ana Maria Olezza, Bilngual Education Coordinator;
Carol Shapiro Bernson, Program Resource Specialist and Assistant Bilngual Education
Coordinator; Caren Iglesias, Dual Language Resource Teacher. Additional background

was secured from Delia Bello, previously Bilngual Education Director, and now
principal of one of the participating pilot schools as well as Jaime Aquino, Assistant
Superintendent of Harford Schools and Rosa Quezada, Executive Director, Bilingual
EducationlTESOL.

The pilot program was implemçmted as a result of a confluence of bilngual education

trends, local administrative and legislative concern. The first duallan~uage program in
Harford began at Moylan School about two years ago as par of a n~tional trend of using
the dual language approach to boost the achievement of LEP students. With the Siipport
of a new superintendent, distrct administrators explored new initiatives to boost the
academic achievement of Harford's students. Administrators and local legislative
representatives discussed the expansion of dual language programs. Distrct

administrators visited one of the oldest dual language programs in the United States, The
Coral Way Bilingual Elementar School in Miami, Florida. The distrct then applied for
a five-year school-wide comprehensive Title VII grant to fund the program. The grant
application was submitted in Januar 2000 andwas àpproved for $1,375,000 in the
sumer of the same year. Grant-related goals and objectives are in Appendix D.

Under normal circumstances, the first year of the grant is a planing year in which the
district has an opportnity to secure staff and other program personnel, plan the
curculum, develop and purchase instructional materials, and review and modify
strategic plans for participating schools. However, shortly after the grant application was
submitted, the legislature passed Public Act 00-204, mandating a pilot dual language
program in two schools in Harford. What would have been a year-long, planng
process was abbreviated to accommodate mandated implementation in September.

PROGRA RESOURCES

Delia Bello, previously a teacher at Moylan School, was appointed distrct Bilingual
Education Coordinator in 1999. She receIved approval to apply for a five-year, Title VII
school-wide, comprehensive grant to fund the establishment of the pilot program.
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The district expected to pilot the
and Sanchez schools. The Title
program and secured specifically

The grant funds one full-time
coordinated professional

primar distrct-level contact
amounts oftime from the
Curculum and Instrction,
Director for Bilingual
September, grant funds were
for second-language
and English for reading The grant also
professional development materials and services as well a$support
students' guardians.

A bilingual and a mainstream monqlinguaLtêacherwere selected to staffeach of the two
classes in each school that comprised the pilot program. Each teacher wasassighed a
paraprofessional for support in the classroom. Lastly, a dual language resÒurce teacher

(based at Sanchez) provided daily assistance to pilot program teachers in planing and
caring out instruction.

SELECTION OF SCHOOLS, TEACHERS AN STUDENTS

The bilingual education director selected the sites for the pilot program. The principal of
Sanchez School had previously expressed interest in implementing a dual language
program. The principal of M.D. Fox agreed to paricipate after leårng about the project
from the director and attending a conference in California about the dual language
approach.

The principal at each pilot school selected the teachers to teach in the first year of the
program. In both instances, teachers had previously experimented with dual language
strategies on an informal basis with other teachers.

Students are enrolled in the pilot program on a voluntar basis. Soon after deciding to
implement a dual language program in the spring of2000, Harford began recruiting
students by mailing informational brochures to parents and guardians. Durng school
registration, kindergaren students and their guardians were directed to on-site central
office staff who informed them about the new program. Interested parents completed a
placement form and students were preliminarly placed in the English or Spanish
dominant class, based on guardians' estimate of students' English proficiency. Students'
placement was formally determined by administering PRE-LAS (Pre-Language
Assessment Scales).

8



Harford continued to publicize
program durng registration. They
House and during
Appendix E.

PLANG IN THE FIRST

In spite of abbreviated planng
Action Research Team, as
Action Research Team included
each pilot site,
to develop:

· A plan for the implementation of the t\0~w~YinOdel;
· A professional development plan to .s~gI?()rt the model;
· A currculum developmentlalignentplan.to support the model; and

· A parent involvement plan tqsiipportthe mOd.el.

District fies described the following to develop the plans:

· Research and assess existing two-way language models;

· Identify teaching strategies to support the dual language program and the
reading/literacy focus of Sucassfor All;

· Identify appropriate materials, supplies and equipment to support the program;
and

· Paricipate in revising the school improvement plans.

Whle the Action Research Team worked toward its goals, a separate and independent
School Improvement Team (SIT) for each school concerned itself with the review and
revision of existing school's School Improvement Plan. As pår of school-b~ed
management, each pilot school revises and updates its school improvement plan on a
schedule determined by the central office. Both schools had curent school improvement
plans on file at the time of this evaluation.

The program resource specialist and program resource teacher paricipated in the Action
Research Team and the School Improvement Teams. Completed School Improvement
Plans were submitted at the end ofthe school year. The Action Research Team
developed recommendations for the School Improvement Plan at the end ofthe school
year. However, administrators were not certain how many of recommendations had been
incorporated into School Improvement Plan.

Due to the timing of the implementation of the program, references to the duallanguage
program were minimal in School Improvement Plans that included the first year of the
program. An examination ofthe plans for 2001-2002 for Sanchez and 2001-2003 for
M.D. Fox revealed that the dual language program has been incorporated into strategic
planng.
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The pilot program appears to be an
ars goal at Sanchez. However,
would be measured and a SPatis.~asia
M.D. Fox, the program app:ars.t~
specific programatic objectiy:es;
school-wide staff, identifysta~~on
language appears to be integrated
for Spansh language learersål~e"ig(¡nt.

Copies of the most recent school improvement plans may be found in Appendix F.

SUMY: HOW WAS THE PROGRA PLAND?

The first year of the program under the Title VII grant that funds the program was
designed to be a planning year. However, due to the Connecticut mandate to implement
a pilot dual language program in two schools by September 2000 (P A 00-204), the pre-
program implementation planng process was severely abbreviated from one year to
approximately four months.

Within a few months, in preparation for tht program, the distrct completed an inordinate
number of tasks. The distrct hired two central office administrators and
paraprofessionals, purchased new textsatdsupplementary mattrials, stlected schools,
assigned teachers, designed and condiicttd emergency dual language professional
development for teachers, recruited and enrolled students, tested students and placed
them. Central office administrators completed much ofthe pre-program planng.

Planng continued throughout the first year of 
the program with the assistance of the

Action Research Team required by the grant and staffed by pilot program and
mainstream teachers from both schools, administrators, parents! guardians and other
community members. The School Improvement team for each school, an independent
team of educators and community representatives, revised the school improvement plan
concurent with the deliberations ofthe Action Research Team.

The Action Research Team produced a set of recommendations for the School
Improvement Plans at the end of the year. The School Improvement Plans included the
duallarguage program in differing ways. However, both appear to have excluded goals
and objectives related to Spansh as a second language achievement standards. In
addition, some of the goals were somewhat unclear.
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4: How was the Program Organized and Adiiinistered?

CHACTERISTIC FEATURES OF

School Setting

The opportnity for native
they are leariiig is a key
located in neighborhoods
Spansh. The schools cater to a
origin; approximately 96
M.D. Fox students are
percent of M.D. Fox
languages. Spanish can be

and around the pilot schools.

Geographically, the two pilot sites are inclose pi-())dnitytoeaçiiother. TheY.~~Rgth
located in the south end of Harford. However, the physical strnctuesare distinctive in
their differences.

Sanchez is a relatively new school (about eight years old) that is in excellent repair with
many modern conveniences. A six-foot high rust-colored "\ought iron fence sUl0unds
the large, three-story, brick structue. The school, which still.looks freshly painted, is
surounded by small neighborhood stores, old brownstones, and some boarded up
buildings.

The school building is almost completely self-contained for the approximately 519 Pre-K
- grade 6 students who attend the schooL. A buzzer system allows guests into the
building. The two pre-kidergaren and four kindergaren classrooms are located in the
same corrdor on the first floor to the right of the lobby area. There is a lavatory in each
Pre-K and kindergaren classroom and the school building surounds an enclosed
couryard-like playground for kindergaren and first grade. Staffpark in an underground
garage and instrctional materials are stored in a basement store room. There is no
playground for the upper grades although one is in the planng stages. Parents and
guardians congregate on the black top that serves as a play area for the upper grades at
the back entrance of the school in the mornngs as they wait for the doors to open. They
wait for their charges at the front of the school in the afternoons as students exit.

M.D. Fox is housed in the old Harford High School, a large blond-stone, three-story
building built in the 1920s. The exterior of the building is crubling in places and, like
many older schools, the building and grounds are in need of restoration and maintenance.

A buzzer system monitors guests entering the building. First grade classrooms are in the
front hallway as you enter the building and kindergaren classrooms, all nine of them, are
located close to each other toward the back of the building. An outdoor playground is
just outside the hallway of kindergarten classrooms. Like Sanchez, students' guardians
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congregate in front of the school in
students' exit. M.D. Fox is a large

vast
that most

Instrctional Setting

The pilot program comprises two kindergaren classes in each school.. . 'lhe classjn which
students werel'laced was detem;inedblYlaiiguased~11inai.Çt. Accorciiiisly, ineach
school, the pilotprogram consistsofoneclassorEI1glish dominant students 

and one. of
Spansh dominant students. Classes are located next to each other inea.ch schooL. A
teacher and paraprofessional dominaitin $tudeiits'. first laiKii~Ke. is. assigned loeach
classroom. However, teachers in Spaish-dqlliii(1t cl~s7sare. bilingu~leau~a.tioii
teachers and they are bilinguaL. Paraprofessionals in those cla.sses also apptarto be
bilinguaL.

Each classroom in the pilot program is carettid and attactively decorated with samples
of student work as well as colorful teacher-made and commercial chars that focus on a
varety of tyical curcular themes, includingthe alphabet, numeracy, weather, and
calendar-related themes. Each room is separated into learg centers, including

mathematics, science, wrting, constrction, ar, drama, and computer science.

Differences in modem conveniences, evident thoughout the schools, were also
noticeable in the classrooms. Whle classrooms at M.D. Fox were larger than those at
Sanchez, classroom materials at M.D. Fox were stored in the classrooms themselves,
reducing the space available for instrction. As might be expected in a newer school,

classroom fixtues appeared to be in better repair and more comfortable for students at
Sanchez than at M.D. Fox.

Currculum. Instructional Schedule. and Instrctional Arangement

Intially, the currculum and instrction schedules in the pilot programs at both schools

were almost identicaL. Students were generally expected to spend the entire mornng in
their homerooms and the afternoon in their second language classrooms. However,
schedules were intense and highy scripted, beginnng with 2 ~ hours of instrction each

day in the Early Learng Program developed by the Success for All Foundation. The
Early Learing Program is followed by 55 minutes of mathematics conduçted in English
at one school and students' dominant language at the other. Students break for a 30-
minute lunch and a IS-minute recess. Students then go on to an afternoon of "dual
language instrction" for 75 minutes, Specials (physical education, music) for 50 innutes

and homework for 20 minutes, ending the day at 3:15 p.m.
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Early Learning Program

ShariglWrap-Up

Mathematics

Lunch

Recess

Instrction in students' second

languge, reinforcing morning
instrction. Theme-Day on
Wednesdays only.
Specials

Homework

Early Learg program instrction was provided in students' dominant language in their
homerooms. The Early Learg program is a thematically-based curculum intended to.
develop the following oral language, listenig skills, literacy skills, numeracy skills,
creative expression, and positive self-esteem. Early Learg Program themes are in
Figure 1. It is the kidergaren portion of the Success-for-All program used distrct-wide.
Instrctional materials for the Early Learg Program were vared, provided in students'
dominant language, and selected specifically for the pilot program. Instrctional
materials include big books, Peabody Picture Vocabulary materials, learng center
materials, and Kinderoots.

Mathematics instrction was provided in students' first language at Sanchez School and
. in Sheltered English at M.D. Fox SchooL Teachers used manpulatives, learg centers
as well as students' textbook.

Intially, on every day except Wednesdays, students received instrction in their second
language in the afternoons. Instruction was designed to reinforce what is taught in the
mornng, but in students' second language. On Wednesdays, students were combined for
instrction, with teachers alternating the instrctional language weekly. Instrction was

strctured around the themes described in Figue 2. Instrctional practices at the
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Early Learning Themes 2000-2001

Special Me/Getting Along: How do I stay healthy? Sieptember 5 - Septemper 22

Healthy Me: Doctors and Nurses Sieptieinber 25 - OctoberZO

CommunityHelpers: Community Helpers use different ineansof October 23.. Novembier21
transporttion
Transporttion: We use rockets to go to Space January 2 - January 26

Space: Mae C. Jemison-first Afrcan-American astronaut January 2 - January 26

Kenya: Were there dinosaurs in Afrca? January 29 - March 2

Dinosaurs: Big Bang theory March 5 - March 30
Environment: Plants are affected by the environment April - May 4

Plants: Bonsai-a small tree from Japan May 7 - June 1

Japan June 4 - June 20

CLASSROOM CLIMATE

Both schools have intense schedules at the kindergaren level, with all-day kindergaren,
and an accelerated curculum in which students complete a program. designed for the
entire day in the mornng so that they have time to focus on second language learng in
the afternoons. Accordingly, classrooms are very business-like with lessons completed at
what seems like lightening speed. Paraprofessionals set up lessons, clean up and help
students finish up so that teachers move smoothly from one lesson to another.

In spite ofthe hurred atmosphere, students appear to remain on task for the most part.
However, the afternoons found a few students with eyelids drooping, napping durng
instruction and experiencing some difficulty remaining alert.
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ADMINSTRATIVE STRUCTURE

The administration of the pilot program is complex. Several district-level personnel
changes, which occurred before the program was implemented in September,
compounded administrative complexity. Delia Bello was appointed principal of Sanchez
School, one of the pilot sites. A new bilingual education director, Ana Mara Olezza,
came on board, with 25 percent of her time allocated to primarly the fiscal
administration of the pilot dual language program. She reports to the director of Early
Childhood, Bilngual Education and TESOL, Rosa Quezada, who, in turn, reports to one
of two assistant superintendents, Jaime Aquino.

Most upper management staff people wererehitively new to the district when the
program was implementced. The Superintendcent of Schools, assistant siiperintendents as
well as Rosa Quezada had been in the district for less than three years when the program
was implemented.

A central office administrator was re-assigned to the pilot program full time at the
beginning of the year. This project resource specialist reports to the bilingual education
director, and is the primar contact between central office and the USDE as well as the
pilot schools. At about the same time, a teacher was hired to function as a special
resource to teachers in the pilot program, primarly assisting with curculum and lesson
planing. She is based at Sanchez School and reports to the project resource specialist.
The principals of the two pilot sites report directly to the superintendent of schools for
evaluation puroses due to the schools' priority designation. All staff persons are
evaluated using a standardized evaluation system. A graphic representation of the
primary reporting lines of authority may be found in Figure 3.
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Classroom
Teachers An Maa Olezz

Diector, Biligu Ed

Fred Dejesu
Prcipal

Rosa Quezada
Director, Bilingul Ed. &

TESOL

ShapiroÆeron
Resource Specialist

Ca Iglesias
Resource Teacher

Accountability Systems and Who Administers the Program

In the first year of the program, the key admnistrators ofthe pilot program include
central office and building-level adminstrators as well as pilot program classroom
teachers at the kidèrgarenand other selected classroom teachers. The operation of the
program appear to be the responsibilty of priarly the following:

Central Office:
Jaime Aquino, Assistant Superintendent for Curculum and Instrction

Rosa Quezada, Senior Director of Early Childhood, BiliguaVTESOL, Technology and
Schools of Choice

Ana Mara Olezza, Coordinator, Bilingual Education
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Carol Shapiro-Bernson,
Bilingual Education

Caren

Pricipals:
Delia Bello,

Fred DeJesus, School

Classroom Teachers and Paraprofessionals: M.D. Fox School
Kathy Secand, classroom teacher, kindergaren English component

Mara Lopez, classroom teacher, kindergaren Spansh component

Jeanette Peters, paraprofessional, kindergaren English component

Milie Rodrguez, paraprofessional, kidergaren Spansh component

Classroom Teachers aid .paraprafessionals: SancliezSchqol
Jennfer Dominguez,cla:ssroom teacher, kindergartn English component

Merida Febo, classroom teacher, kidergaren Spanshconiponent

Sara Laborde, paraprofessional, kindergaren English component

Mara Cru, paraprofessional, kindergaren Spansh component

Central Office Administrator Profiles. Interviews with central office admstrators
revealed that upper level managers involved with the program had signficant experience
in teaching and operating bilingual and dual language programs. Although their long-
term goals for the program vared somewhat, they viewed .dual language programs as
critical instrents for educational choice that promotes a world-languge-enrched
environment in the distrct.

Jaime Aquino has had experience as a bilingual education practitioner, adminstrator and
teacher educator. Dr. Aquino reportedly has admstered both dual language and
bilingual education programs previously in New York andCaliforna. In addition, he has
taught bilingual education as a member of the faculty at the University of Californa. He
has been with the Harford school distrct for about two years.

Asked about the goals that he hoped the program would achieve, Dr. Aquino stated that
additive bilingualism was a critical goal of the program, in which students would
graduate fluently bilingual and bi-literate. He saw the program as the vehicle for
accomplishig bilingualism and bi-literacy for all children in Harford and an opportty
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Rosa Quezada has also had experience in bilngual ation and dual language
programs as a practitioner, teacher educator and adm' strator. Dr. Quezada stared her
career as a bilingual education kindergaren teacher in New Britain at "one of the first
dual language programs...in the state:' She has been a dual language program
consultant, taught bilngual education at the university of Connecticut and initiated the
doctoral program in bilngual education at the university. Prior to joining the central
offce staff in Harford about two years ago, she held central office admstrative
positions in New Haven and Stamford, and in both cases bilingual education was a par of
her responsibilities. Dr. Quezada was reportedly actively involved in obtainig the
passage of bilingual education legislation in Connecticut.

Dr. Quezada hoped that the program would achieve the goal of offering an opportnity to
parents who want second language training for theircliildren, sinc.eHarford does not
offer world language instruction at the elementar lev~l. As Director for, among other
areas, Schools of Choice, she believes the pilot program has the potential of transforming
the schools into Interdistrct Magnet schools that focus on the dual language approach.

Dr Quezada sees her role as providing support to the pilot program in the form of
engaging in discussions regarding programatic and admstrative issues: for example,
she was involved in discussion around resolving scheduling conflcts with Success for

All, the distrct's early learng program. She is the immediate supervisor of the distrct's

coordinator of bilingual education.

Unlike, upper management, curent central office bilngual education staffhad no prior
experience with dual language programs. However, they directed bilingual educatioin
programs.

Prior to joining central office staff in Harford, Anna Maria Olezza assisted in
adminstering the bilingual education program in the Town of Bridgeport. She also

assisted in developing a grant for a duallanguage model for a Bridgeport schooL. Dr.
Olezza has been with the program for less than one year as coordinator ofthe bilingual
education program. Twenty-five percent of her time has been allocated to the dual
language program.

Dr. Olezza describes long-term program goals as bilingualism and bi-literacy in Spansh
and English with two different linguistic populations, students dominant in Spansh and
students dominant in English. A second long-term goal is the development of rapport,
close ties and frendships among children from two different linguistic groups.
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Carol Shapiro-Bernson has spent her entire career as a bilngual education and ESL
educator in Massachusetts and Connecticut. She has taught and administered bilngual
education programs. Ms. Shapiro-Bernson joined central offce staff approximately ten
years ago to assist in administering the bilingual education program, working with
teachers as a central offce resource from the beginning. She is curently the project
resource specialist for the dual language program and assistant bilngual education
coordinator. Like Dr. Olezza, Ms. Shapiro-Bernson had no direct experience with dual
language programs prior to the implementation of the pilot program. However, of central
office staff involved in the program, she has had the most experienced with Harford's
schools.

Ms. Shapiro-Bernson is the only central offce staff person who works full-time on the
dual language program. She is the primar contact for pilot program teachers, ensurng
that "activities related to the grant are fulfilled and objectives are accomplished."
Accordingly, she, along with the coordinator, designs staffdevelopment atd parental
involvement activities, she facilitates the purchase of instrctional materials for the
program, coordinates the design and implementation of second language, Spanish, and
dual language components ofthe program and assists in negotiating the intersection of
the district curculum and the needs of the instrctional needs of the pilot program. She
"works closely" with Ana Mara Olezza and "works with the support and knowledge of
the principals" of the schools involved.

Asked about the primar goals of the dual language program, Ms. Shapiro-Bernson saw
enhanced student achievement in both languages as most important. As she viewed it,
critical goals include the development of bilingual, bi-literate, and bicultual students;
equipping teachers with a wide repertoire of teaching strategies to teach first and second-
language learers, increasing parental involvement, and working with Harford's
currculum to develop students' first and second language instrction.

Carmen Iglesias is the resource teacher for the pilot program. She joined the program
last September and primarly serves as a resource for classroom teachers paricipating in
the program. Although she is based at Sanchez School, she supports teachers at both
pilot schools, spending two days per week at each schooL. She spends much of her time
observing and modeling instructional strategies, participating in team planing meetings
and assisting teachers in acquiring instructional materials, paricipating in the Action
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Building Level Administrator Profiles: Principals. All central office administrators
interviewed, identified the principals as the building-level administrators of the pilot

program. Central office administrators described principals as having critical roles in the
hirig of teachers for the program. They supervise teachers, make teaching assignents,
review lesson plans, conduct teaching observations, and complete teacher and
paraprofessional evaluations. With principals holding the keys to school and staff
activities schedules, all central office sponsored pilot program activities are conducted
with the cooperation and support of principals.

Delia Bello taught bilnguaLiedBcation atMoylanSchooLbefor¡ecompletingher doctoral
thesis on the dual language apprqach to bilngual education. She collected thesis data
from one of the first dual laiguage programs in the nation, Coral Way Elementar School
in Florida. Dr. Bello, formerly the central offce coordinator forbilingual education, was
instrental in the development of the Title VI grant and directed initial planing efforts
for the pilot program. As the previous district coordinator, Dr. Bello selected pilot
schools and directed student recruitment and initial curculum development activities for
the program.

As the principal, Dr. Bello reports that she supervises.and evaluates all teachers at
Sanchez, including pilot program teachers and paraprofessionals. She sees herself as
having ultimate school-level administrative responsibilty for the program, but also taps
classroom teachers as having administrative responsibility.

Asked about her expectations for the program, Dr. Bello reported that she had high
expectations of the program in the beginnng, but with implementation of the program,
her expectations became more realistic. While she has the instrctional materials and the
staff necessar, the scheduling demands of the mainstream Success for AU curculum
and the highly-scripted nature of the curculum "makes it diffcult to add the dual
language.. . and it has cut into the 50-50 (dual language J modeL."
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As principal, Mr. DeJesus reports that he has primar building-level responsibilty for the

program; he supervises and evaluates all teachers. In his view, Ana Mara Olezza,
Distrct Coordinator, has district-level responsibilty for the program and for the Title VII
grant that fuds it.

Asked about his expectations for the program, Mr. DeJesus noted that, ~'Aliost90
percent of our students have languages other than ~~&lish at hom~. (Theprogr~J
represents opportties forLEPsfo meet state standards. It should give all our students
the opportty to succeed not only in thtiirnativeJ~~age. le~l'~ctpartntst()brcoine
involved and that we wil provide professional devel()pllltint to slll'portbestp:Ia.pticesto
improve teaching technques and methodologies in second languageacquisition."
However, he also sees Success for All as a scheduling constraint. "Teachers just feel that
there is so much on their plates right now that they don't know how they wîlldo
somethg else." He also expressed concern that the dual languge program wil result in
limting parental choice in the instrctional approach used.

Building Level Administrator Profiles Assistant-Pricipals. Altogether, the pilot schools
have a total of three assistant principals-two at M.D. Fox (Dr. Bernett Hines ånd Ms.
Sylvia Lazars) and one at Sanchez School (M. Joe DaGrosa). Assistant pricipals'
involvement in the program appears to be relatively limited. None of the assistant-
pricipals have any direct experience in the dual language approach nor were they
involved in plånng the program at their schools.

All assistant principals agreed that the principals had the priar building-level
responsibility for the program. However, at M.D. Fox the assistant principals share in the
supervision and the evaluation of teachers, including the teachers in the pilot program.

All assistant-pricipals appear to beinformed about the pilot program and activities
relevant to the program. All of them are involved in the revision of the school
improvement pIan and æportedly attempting to incorporate goals of 

the dual language
program in the new plan. However, assistant pricipals do not appear to be directly
involved in directing the program or in staff development at either schooL. One assistant
principal sumed up by saying, "I tr to stay involved. Professional development on my
own as time permts."

Classroom Teacher Profiles. At each school, a bilingual education teacher teams with
mainstream classroom teacher in the pilot program. At Sanchez, the previous principal
asked Jennfer Dominguez, an elementar-education certified, first grade teacher for two
years, to teach the English dominant kindergaren class in the pilot program. Mara Febo,
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Though none of the teachers had taught in a dual language program previously, all had
demonstrated interest in the dual language approach through prior professional
development choices or by informally experimenting with dual language methodology.
Both Ms. Lopez and Ms. Sikand were in the habit of exchanging classes periodically and
teaching students in their second language. Ms. Febo had sought training in the dual
language approach on her own, and Ms. Dominguez planed with teachers from "sister"
bilingual education classes.

All teachers described theinselves äs ex:citeçl, but also "scared,"ddn~l"9ttS,"8r
"overwhelmed" by the new program. FOl1altraining they received before school began
consisted pnmarly of in-service staffdevelopmenI. All teacher.sattended a three-day
dual language summer institute designed and sp?nsored by Harford. One. attended a dual
language conference in California and staff development at Coral Way Elementar
School in Miami, Florida. Since September, teachers have beeiiinvolved in more
extensive staff development including training in using instructioIlal materials and in
student assessment, one-on-one coaching, support in instructional planing on grade level
teams.

None of the teachers were extensively involved in planng prior to implementation; one
teacher reported that she had been consulted about appropriate instructional materials.
Since implementation, all teachers have also been directly involved in planing through
the Action Research Team, making recommendations for modifications in the school
improvement plan, the curculum, and staff development.

All teachers regard Carol Shapiro-Bernson as the primar administrator of the pilot

program. Principals are regarded as first-line administrators in all other areas, and
Caren Iglesias is also regarded as a critical administrator.

Principals or assistant principals reportedly evaluated and supervised teachers. One
teacher indicated that she was primarly supervised by Carol Shapiro-Bernson and
Carmen Iglesias. While teachers at Sanchez tended to submit requests for materials to
the principal's office, teachers at M.D. Fox almost exclusively submitted such requests to
Carol and Caren.

Paraprofessional Profiles. Four paraprofessionals assist teachers in the pilot program.
All paraprofessionals reported previous experience in bilingual education classrooms-
from two to several years of experience and expressed pleasure at being selected to
paricipate. Some of the paraprofessionals worked with the same classroom teachers
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The paraprofessionals attendedatliee-day duallangtage worksp.optwo to three weeks
before the beginning of school in SeptempeT. However, they hayeI10t had .any further
training since then. Two par.aprofessionals expressed. a desire for:fer training, while
the remaining two were satisfied with the supervision and information they received
directly from classroom teachers. The principal evaluates all paraprofessionals.

ADMINSTRATION AN THE SCHOOL IMROVEMENT PLAN

Classroom teachers appeared to be involved in the adminstration of the program, by
virtue of their paricipation in the Dual Language Action Research Team. Through the
Action Research Team, all pilot program teachers were actively involved in planng
currculum; with classroom teachers piloting instructional approaches and materials and
assisting Caren Iglesias in developing model thematic units for next year. In effect, in
the first year, instruction and the curculum were works in progress, with curculum
development takng place concurrently with instruction in consultation with the resource
teacher.

Other teachers were involved in reviewing and revising the School Improvement Plan,
another requirement of the federal grant that is expected to bring the plan into alignent
with the new pilot program. School improvement plans include the schools' mission and
vision, as well as school policy regarding schools needs, curculum, instruction,
assessment, leadership and organzation, school and community resources, and
budgeting.
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In both buildings, pilot programclassroonis areh~used in adjactint classroqnis and
classrooms are organzed in learng centers. Ateacher and a paraprofessional staffeach
classroom.

Classes have parallel highly scripted instrction and IItense instrctional schedules.

Accordingly, all teachers teach tht same or very similar topics at the samt time.
Administrators have had to make some difficult decisions to make the dual language
program possible. In order to retain an effective language arspro~am(Succ.ess for All),
first-language instrction in language ars that takes place most of the day II0ther

kindergaren classrooms is condensed IIto morngs, in order to free the afternoons for
. second language IIstruction. Intially students were IItegrated for instrction on
Wednesday afternoons, specials .and non-academic periods. In the second markig
period, as teachers became more comfortable with the curculum, students were
IItegrated more frequently II the afternoons.

In spite of lightenig speed instrction and a hured classroom atmosphere, students
appeared to remain on task for most of the day, with the assistance of paraprofessionals
who appeared to specialize in set, clean up, and helping students finish up, so teachers
can move onto the next lesson. However, afternoons found a few students having
difficulty remainng alert and napping durg instrction.

The pilot dual language program is organzed in a traditional top-down fashion, with
much of the direction for the program originating from the central office for Harford
Schools. Central office upper management is well versed and experienced in the
operation of dual language programs. Carol Shapiro-Bernson fuctions as the priar

central office admnistrator ofthe program and the liaison between practitioners at the
building-level and policy-makers at the central office.

Although the official chain of command appears relatively straightforward, the lines of
communcation and supervision make it far more complex. For example, although the
superintendent evaluates principals in the pilot schools, an assistant superintendent
reports that the. senior cabinet supervises principals. The senior cabinet comprises the
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In the first year ofthe program, pricipals rtlort that they were t informed of program
activities and approached for approvals when appropriate, but t ey did not appear to have
the hands-on involvement inthe program that Carol Shapiro-Bernson and Caren
Iglesias appeared to have. Principals did not always supervise the acquisition and
distrbution of instrctional materials and they did not appear to be involved as in the

design of staff development. Carol Shapiro-Bernson and Caren Iglesisas appeared to
spend much time with teachers in instrctional planng and observations, staff

development.

As members ofthe Dual Language .Actiqn Research Team, classroomteachersappeared
. to be actively involved in the adminisqation of the program. lhr9ll~ the Action
Research Team, all pilot program tea~liers were involved in planngc11culur. Other
teachers were involved in reviewing and. revising the School Improvement Plan, another
requirement of the federal grant that is expected to bring the plari into alignent with the
new pilot program.

5: Who were Pliot Students and What Were they Taught?

PILOT PROGRA STUENT DESCRITION

At the beginng ofthe school year, the first year ofthe pilot program, a total of72
kindergaren students were enrolled, with about half of the total at each school site. All
students were recruited though sumer mailings to their homes and durg the
registration process in September.

Based on students' assessed language dominance, slightly more English dominant
students were enrolled in the pilot program than students identified as domiant in
Spansh. A total of 20 students identified as English dominant and 16 students identified
as Spansh domiant were enrolled in the kindergaren pilot program at M.D. Fox. At
Sanchez School, 19 students were enrolled in the English dominant kidergaren class
and 17 students in the Spansh dominant kindergaren class. Central office staff reported
that their goal is to attempt to enhance the number of students dominant in Spansh to
reduce the impact of atttion in futue years.
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COMPARSON GROUP STUENT DESCRITION

Bur School was selected as the site. ofth~c.ønipar~qngr()~l'diietothesi1Ilarty in
school profiles. Bur is a PK - 8 school located in the ¡:fo¥HollowneishpOtho04,with
an enrollment of 745 students. II19Q9-Z000,84perce~tofB~students\Vere Hispanc
and 92 percent were from homes where.aiother lansrage w~ spoktn. . TWtnty-seven
percent of the students at Bur were enrolled in bilngual educ.ation or English as. a second

Language.

A single bilingual education and mainstream class at Bur were selected as the
comparson groups for the pilot program evaluation. The gender and ethncity of the
students in the comparson group art included in Table 1.

Table 1

Description of students in the pilot dual language program and comparison group

Description M.D. Fox School Sanchez School Burr School

English Spansh English Spansh Main-

stream
Biling-
ual Ed.

Gender
Female
Male

Total

12
8

20

8
8

16

10
9

19

9
8

17

7
4

11

8

10
18

Ethncity
Afrcan American

Hispanc
Non-Hispanc Whte

4
16
20

16
16

5
14
19

17
17

3

5

3

18
18
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Harford used the Pre-Languge Assessment Scales (Pre~LAS) designed for 1

students to assist in determinig student placement. The Pre-LAS was designed to
measure students' oral language development in English or in Spansh. Pre~LAS scores
are transformed into five levels that group students into grades of language proficiency
ranging from non-speaker to fluent speaker, as follows:

LAS Score
Age 4 Ages 5-6

LAS
Level

Score
Interpretation

0-56 0-61 1 Non-speaker

57 - 66 62 - 71 2 Limited

67-76 72-81 3 Liinted

77-86 82-91 4 Fluent

87 - 100 92 -100 5 Fluent

All incoming students completed the English and Spansh versions of the assessment.
Students' highest score determined language domiance and appropriate placement.
Table 2 presents the mean LAS scores and LAS levels of pilot program students at M.D.
Fox. Tables 3 and 4 present the language levels and scores of pilot program students at
Sanchez and comparson group students at Bur SchooL.

Pilot program student scores at the beginng of the year suggest a range of proficiency
levels in students first and second languages. Scores also suggest that in most cases,
students were not deemed "fluent" in their dominant language. Students' mean scores in
the language designated their dominant language indicated that they were "limited"
speakers of their first language. The scores suggest that incoming pilot program
kindergaren students overall demonstrated underdeveloped oral skills in their doinnant
language.
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Table 2

Pre-LAS scores of M.D. Fox pilot program students in September

LAS Levels

=

2= 7 i 5 3
3 :: 8 1 3 1

4 = Fluent Speàker 2 2
5 = Fluent Speàker 1 1

Mean Score 71.4 29.8 30.5 56.5

Table 3

Pre-LAS scores of Sanchez pilot program students in September

Sanchez School

LAS Levels English Dominant Spansh Dominant
LAS LAS LAS LAS

English Spanish English Spansh
1 = Non-speàker 5 13 10 3
2 = Limited 5 1 2 6
3 = Limited 3 1 2 5
4 = Fluent Speàker 2 1

5 = Fluent Speàker 1

Mean Score 64.9 33.9 36.9 64.6

Table 4

Pre-LAS scores of comparison group at Burr School in September

LAS Levels
Bur School

Bilingual Education
Students

English Spanish17 1
2

101 5
1 = Non-speàker
2 = Limited
3 = Limited
4 = Fluent Speàker
5 = Fluent Speàker
Mean Score 22.7 76.3
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STUENT BACKGROUN: TEACHER COMNENTS

In intervews with pilot program teac~ers,they iIdicatedthat they were not involved in
the recruitment or selection of students. Central offict personnelhandled recruitment atd
registration.

Teachers were asked what i:ormation they had aboiit sIldents when they first arved in
their classrooms. All teachers indicated that they reçeived .a.c1ass list that incliided
students' address and telephone numbers. One teacher rtZorted that she read students'
cumulative files and talked to their pre-k teachers "to get to know new students better."

Teachers were asked how they would describe their students' background and readiIess
for school at the begig of the program. Teachers agreed that student language
proficiency vared. Of Spansh dominant students, teachers æported that overall students
demonstrated oral proficiency in Spansh. However, their oral English language skills
vared. Some students had no second language skills, while others had some. A few
students were proficient in both languages. Of English dominant students, one teacher
reported that some students exhbited limited English and Spansh conversational skills.

Teachers appeared to agree that school readiIess was inxed. Whle teachers æported
that about half of their students had satisfactory readiness skills, the remaining students
were not ready. Some students could not cut or color. Some stUdents had poor social
skills. Some students had repeated kidergaren. Teachers æported that students
required a lot of strctue. A few ofthe teachers' new students were from troubled home

envIrents. Accordingly, in addition to poor readiness skills, teachers had to manage
the social problems of these kidergareners.

Asked what else was important for the evaluator to know about students in the pilot .
program, teachers reported that some ofthe students were bilingual when they arved
and that student demonstrated a varety of oral proficiency levels iI both groups of
students which facilitated student modeling. One teacher æported that some students
lived out-of-town and presumably were drawn to the bilingual/i-literate goal of the
program.
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STUDENT INSTRUCTION

Planing for Instruction

Dual
submit
informally
schooL. . ." addition to Planing

learng centers together about

to work on, and shares it with the
also plan their Success for All units

Teachers reported that Caren Iglesias, thepilqtprogramresourceteacner, ofttrtsatin

on planing meetings, offering suggestions and cOllentingon what was plannf)d. In
addition, Ms. Iglesias conducted classroom observations, and provided teachers with
feedback on their instrction.

Teaching in the Pilot Program

Durng the period that instructional observers visited the pilot program, studeI1ts were
learing about Kenya-the early learng theme through March 2,2001. Ac.cordingly,
students were read books about Kenya in Spanish and in En.glish. In a Spanish as a
Second Language class, class, students packed "suitcases" by cutting out appropriate
"clothing" from magazines and glued them to their suitcases. They leared words
associated with the theme-maheta (suitcase),pittos (airplane). In one school, for Theme
Day, a guest speaker talked to students about Kenya. In another school, students leared
about regions of Kenya and matched characteristics (pictues) with the various regions.

In language ars, all classes used Kinderoots, par of the early learng system. In
Spansh language ars, students read En La Granja and used manpulatives to associate
sounds with words. Students leared "0" words, reviewed letter formation and letter
sounds and did parer reading. Students, dominant in English, had a parallel lesson on
the same day. In English language ars on another day, students identified "d" words,
"read" The Wet Dog and answered comprehension questions about the story, while their
Spanish dominant peers completed a parallel lesson in Spansh.

Teachers conducted parallel lessons in mathematics as welL All students appeared to be
in Chapter 8 of their mathematics text which focused on counting coins (pennies),
comparng quantities of coins, determining which quantity was "greater than" (major
que) or "less than" (menor que), and expressing the result in sentences in Spanish or
English. Sample lesson plans and student work may be found in Appendix H.

Instructional ratings may be found in Figure 5 to Figure 16. A single observer completed
all School A ratings. A second observer completed all School B ratings. The Sheltered
Instructional Observation Protocol (SlOP) on which ratings were based may be found in
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Appendix B. The SIOP comprises
diensions:

teaching

SlOP:

Dimensions
.Pfeparation ....... . ...'
I Instrction: Building Backgrqiid
i I:strction: ComprehensibleI:put
I:strction: Strategies

I:strction: I:teraction

Instrction: Practice/Application
I:strction: Lesson Delivery

ltevievv / J\ssessment

the

Although ratings were restrcted to a single observer in each school, ratingsPf0vide.some
insight regarding the perceived effectivtinessofinstrctional strategies used in the pilot

program. Overall, instrctional ratings. vvere relatively high. Obsei.ers routinely
indicated that the vast majority of effective teaching stra.tegies on the siop were "highly
evident" in the lessons that they observed. With the exception of the score for The:me Day
instrction at School B, total points for pilot program teachers ranged from 75 to 95
percent of the máximum score possible. The outler score (66 percent) received for
Theme Day instrction at School B was due primarly to the format of the lesson-a
guest speaker who was somewhat unpæpared.

1 ~

14 -
17 -
21 - 23
24 - 27
28 31

Table 5

Total Scores on the Sheltered Instruction Observation Protocol

Subject

English Language Ars

Spansh Language Ars

Mathematics in English

Mathematics in Spansh

Spansh Language Ars: Second Language Instr.

Theme Day: Combined Instrction

Percent of Total Points
School J\ School B

79 81
91 81

80 75

78 77

N/A 93

89 66
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School A.
others:
addition,
other

School B. The observer at School B also found Building Background and Instrctional

Strategies to be less evident than other areas. With the exctltion of second language
instrction in Spansh language ars, Review/Assessment tended to be less evident as well.

Overall, second language instrction in Spansh received the highest instrctional rating.
Unfortately, ratings were unavailable for second language instrction in English.
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Spanish Language Arls:First Language (School A)
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Mathematics Instruction in Spanish (School A)
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Theme Day: CombiiicdGroup Instruction (School A)
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Mathematics Instruction in Spanish (School B)
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INSTRUCTION: FROM PILOT PROGRAM TEACHERS' PERSPECTIVE

In interviews with pilot pro
the dual 1 gra
general t eported
program pr an acce
day's work in t e mornng; in
program. In the dual language p
Second language instrction and

afternoons provide more flexibilty.
what's in the school curculum-an accelerated currc

When teachers were asked what resources they at were critical to teaching 'n a dual
language program, teachers replied that their p ofessionals were critical in owing

them to keep the fast-paced instrction on schedule. "Without our paras, we ,"
sumed up one teacher. One English dominan tioned Into English, the rimary
ESL text. Teachers also reported songs, books, ig books, and music wer
resources for teaching and learing. "We have tons of things to enhance activi
puppets, big books, etc.," said one teacher.

When teachers were asked what additional materials they needed to make their program
successful, all teachers expressed the desire for more small and big books in Spansh and
English as well as other resources for story tellng.

Student Assessment. When teachers were asked how they used Pre-LAS results, all
teachers reported that they did not use Pre-LAS to make instrctional decisions.
However,they reported using SFA assessment results in a varety of ways. Teachers
reported using test results to "adjust instrction," "to know what (students) need, to
follow up with them (students)," "to discuss at parent conferences, use them to plan
(instruction). "

INSTRUCTION FROM ADMINSTRATORS' PERSPECTIVE

As the instrctional leader for their schools, principals are automatically the instrctional
leaders for the dual language program in their schools. Accordingly, in interviews with
principals, they were asked about their role in the design and implementation of
instruction in the pilot program. In response to the question, "Who is responsible for
deciding what to teach and when to teach it," principals confirmed the pivotal role of
central office and the Success for All Foundation in determining the contents of the
currculum.

Delia Bello, in her capacity as the previous bilingual education coordinator, was more
directly involved in currculum development than her colleague at M.D. Fox, who
indicated that other the concurent implementation of other initiatives prevented him
from becoming more directly involved.
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SUMMARY: WHO AR PILOT PROG
TAUGHT?

ENTS AN WHAT AR THEY

A total of 72 students were enrolled in the pilot program at the b ginning ofthe school
year and 69 students were enrolled by the end of the year. Sli more English
dominant than Spanish dominant students were enrolled in the program. However, the
vast majority of pilot program students were of Hispanic origin, including about three-
quarers of the students in English dominant classes. The remaining students were of
Afrcan descent. Most students were from the surrounding neighborhoods. However,
teachers reported that a few students were from out of town.

The program resource specialist and the principals' offices handled much of the student
registration. Students were preliminarily placed based on parents'!guardians'estimation
of their language dominance. Fall assessment using the LAS English and LAS Spansh
tests determined final placement. Test scores indicated a range oflanguage proficiency
levels at the beginnng of the year, suggesting that incoming kidergaren students
demonstrated underdeveloped oral skils in their dominant languages.

Teachers agreed that students exhibited limited conversational skills in their first
languages at the beginnng ofthe school year. In addition, teachers reported that
students' readiness for school was mixed, with about half having satisfactory readiness
skills. Furhermore, a few students appeared to have socio-emotional challenges.

Teachers had little information about their students before they first arved in the
classroom. Information about students was limited to class lists with student addresses
and phone numbers. Less than half of all students had attended pre-kindergaren.
Accordingly, little information was available from cumulative files.
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often paricipates in instrc
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Ratings ofteacher in bserver in each
were based on effective eaching strategies on the S ed Instrction

Protocol (SlOP). Observers agreed that effective strategies including Buil
Background some areas of Instrctional Strategies (e.g., lesson delivery), as well as
comprehensive review in Review/Assessment were less evident than other strategies.

L Ratings

ation

Teachers æported that they used Success for All assessments rather than Pre-LAS to
make instrctional decisions. Faculty and admstrators appeared to use varous
assessment results. However, there did not appear to be a systematic plan in place for
using assessment results.

Teachers æported that their paraprofessionals were critical resources to teaching in the
dual language program. They also expressed more resources for reading in both
languages and for story tellng.

6: How Much Did Students Learn?

SYSTEMS FOR MONITORIG STUENT ACHIEVEMENT

As par of the grant proposal for the pilot program, Harford planed a battery of
assessments to monitor the progress of pilot program students in kindergaren.
Assessments included the following:

· Pre-LAS English and Spaish

· Second Language Oral Language Rating (two rating scales)

· English Oral. Language Vocabular Assessment (distrct developed)
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· Kidergaren Assessment (linked to Success for All)

· Kidergaren Ass

· Story Retelling for

· Math Pedormance A

Each school's School
standard applied as a p
are determed by the s
promoted though the
Developmental Reading
wil be used to measure

Harford's grant proposal
math, science and techno
mandate, the Depar
for biligual education
established as the Engli cy mastery st
Above the intervention leve on the CMT Was est ed
achievement in English. All schools must adhere to the
for Spansh dominant students. Like all other school distrcts with b
programs, Harford is required to establish grade-level standards by whi to measure
anual progress for Spansh dominant students. One buildig-level admnistrator
indicated that a level 3 on the LAS English had been adopted for Spansh dominant
kindergaren students.

No second language proficiency standard was evident in Harford's grantproposal orin

school improvement plans for English dominant students. However, building-level
admstrators indicated that a Level 3 on the LAS Spansh had been adopted for
kidergaren English dominant students. For academic achievement, Harford had

indicated that the Aprenda would be admstered anually to measure student
achievement in'Spansh. However, due to the introduction of new assessment mandates
and concerns about over-testing, use of the Aprenda was dropped.

Language proficiency standards appear to have been established for kidergaren
students. However, proficiency standards have not yet been set for other grade levels. It
is not clear how student performance on the assessments listed above is lined to or will
facilitate achievement of statewide standards.

PILOT PROGRA ACHIEVEMENT RESULTS

First-year achievement was limited to language proficiency as measured by the LAS.
Although students were enrolled after the inception of the program in September, only
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analyses
01 year.

The following questions

1. What percentage

level language profic
Spanish?

2. Were there significant
students in the dual 1

language proficiency

3. Were there signficant differences between the i
dominant students in the Ilot schools afte
was accounted for?

Crosstabs analyses was condu
achieving a Level 3 on the Pre
school year. To ensure that
were limited to students inc1 on c ass rosters at the be
Proficiency analyses indicated t e following:

· The language proficiency level of pilot program students improved overall by the
end of the school year in both their first and second languages.

· By the end of the school year, more than two-thirds of all English dominant
students performed at level three or better in their first language. More than one-
half of all Spanish dominant students performed at level three or better in their
first language. Bur students appeared to star out with better skills than pilot
students in their first language and continued to improve.

· Students also irnproved in second language acquisition. By the end ofthe school
year, about one third of all pilot students performed at a Level 3 or better in their
second language, compared with about 10 percent in the fall. Bur students
appeared to improve more slowly in second language acquisition, with about one-
fifth performing at a Level 3 or better by the end of the school year.

Student performance levels on the Pre-LAS English and Spanish may be found in Table 6
- Table 8 below.
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Table 6

Beginning and year-end

LAS Levels
i = Non-speaker
2 = Limited
3 = Limited
4 = Fluent Speaker
5 = Fluent S eaker
Total Students

Table 7

Beginning and year-end Pre-

En
LAS En is

LAS Levels fall
1 = Non-speaker 5
2 = Limited 4 3
3 = Limited 3 1

4 = Fluent Speaker i
5 = Fluent Speaker 1

Total Students 14 13 15 13 16 14 16

Table 8

Beginning and year-end Pre-LAS scores of comparison group at Burr School

LAS Levels
1 = Non-speaker
2 = Limited
3 = Limited
4 = Fluent Speaker
5 = Fluent Speaker
Total Students

Burr School
Bilingual Education Students
English Spansh

fall spr. fall spr.
17 13 1 1

1 2
3 10 61 1 5 7

1

18 18 18 15
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bilingual students).
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student proficiency as
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Language proficiency d
expected and assumed to
groups were not compare .

· There were no si .
students and student
program differences were acc

· Pilot program students were signficantly more En

the bilingual education com oup (p .: .

were accounted for. Furher examination indicated th s

students in the pilot program at M.D. Fox had significantly higher h
proficiency rates than the bilngual education comparson group at Bur (p .: .D5).
However, there were no significant differences between the English proficiency
of Spansh dominant students at the two pilot program sites.

· There were no signficant differences in the English profièiency of English
dominant students once pre-program differences were accounted for.

· There were signficant differences in the Spansh proficiency of English dominant
students in the pilot program once pre-program differences were accounted for.
English dominant students at the M.D. Fox site had signficantly higher Spansh
proficiency rates than English domiant students at Sanchez (p': .01).

Mean proficiency rates may be found in Table 9 and Table lO.
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Table 9

LAS English and LAS Spa
program and comparison g

Comparson

Sanchez
M.D. Fox
Bur

LAS Test
LAS Spanish

Pilot

LAS English
Pilot

Comparson

Sanchez
M.D. Fox
Bur

Table 10

LAS English and Spanish year
students

LAS Test Sub'ects Jl P
LAS Spanish .01

Sanchez 12 38.32 4.21
M.D. Fox 14 55.37 3.89

LAS English 1.39 .25
Sanchez 13 78.48 2.44
M.D. Fox 13 82.67 2.44

SUMY: STUDENT LEARG

In the first year of the pilot program, teachers used a battery of assessments to measure
student progress in readingllangiage ars, mathematics, and second langiage
development. Most formal assessments were lined to SuccessforAlland students' math

unt tests found in the math text. Performance standards were established for both the
langiagears and math textbook.

Pilot students completed one standardized test, the Pre-LAS English and Spansh tests, at
the beginng and toward the end ofthe school year. The Aprenda, previously intended to
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In 2000-2001, two major dual language professional development efforts took place:

· A three-day dual language sumer institute, August 21 - 23,2000, and

· A two-day dual language institute, June 28 - 29,2001.

Numerous professional development workshops on varous topics were conducted the
sumer before the implementation of the pilot program and throughout the year. Central
office documents indicate that teachers attended approximately 32 professional
development workshops and conferences durng the school year.

The majority of professional development offerings were desigied for all teachers.
About one-third was designed for curent pilot program teachers or those assigied to
teach in the futue, paricularly first and second grade teachers. One or more pilot
program teachers attended abouthalfofall professional developmentofferings. In
addition to workshops and conferences, teachers attended staff meetings, instrctional

planing meetings of varous tyes and paricipated on the Action Research Team.

The workshops conducted in 2000-2001 as well as the paricipants may be found in
Figure 17.
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/ (February 8, 2001)

! 17. Informational St?ffMeeting (re: Dual X
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118. Supportng Emergent Readers and Writers: X X
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119. Spanish Writing Component (March 15, X
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! 20. Sheltered English Instrction (March 21, X
, 2001)
i 21. Dual Lan~s.e Educati.Qn (June 28-29, 2001)__~_.._._._X .

X

. .---~X

48



8: The Pilot P

Most te
by the e
not c

secure
were
and the

Teacher co

information a
dominant and

instrction was
program would
describe the fud

Teachers were asked to describe the dual language activities in which they had
paricipated. Activities generally included the dual language sumer institute, staff
meetings as well as first and second grade team meetings anchez. A few teachers
paricipated in the Action Research Team. Others indica hat the dual language
resource teacher (Caren Iglesias) had attended their gra e ve14eam meetings to
present on duaiiànguage. A first grade teacher commented that they were continuing a
pre-pilot program activity of integrating bilngual and monolingual students on Fridays.

Teachers were asked how they had collaborated with dual language teachers in their
schooL. Sanchez teachers commented that they collaborated through grade-level planng
meetings. Teachers at M.D. Fox shared lesson plans and ideas for instrction. Teachers

with classrooms close to those of the pilot program occasionally conversed. However,
overall, teachers reported that they had little time to interact with pilot program teachers.
"The only information we received is the information disseminated at staff meetings,"
said one teacher. Said another teacher, "We have specials at different times and lunches
at different times at M.D. Fox, so we don't have time to get together with them."

Asked how administrators encouraged the participation of teachers who are not in the
program, teachers reported that principals provided release time for paricipation in
related activities and made staff meetings available for updates.
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Having adequate traInn preparation to effectively teach in a dual languge program.

Finding the time to "do all the things that we are expected to do now."

Class size, "We can do it with about 15 students."

Having the cream of the crop in the pilot program, "You can't help but succeed if you
have the cream of the crop."

The availabilty of paraprofessionals, "We art at rock bottom with paraprofessionals."
"Paraprofessionals are often pulled out to cover other classes, PPTsand other activities. I.
am concerned that teacher are not gettingsupport.and help they need to måke the
program a success."

9: Teacher and Administrator Recommendations

Teachers and adminstrators were asked in focus group and individual interviews what
could be done to improve the program to måkeIt more effective. Here is a sample of.
responses:

Mainstream teachers:

· More flexibility with instrction
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· ucation and continued p
Continue co cating information to tea
what's going on, especially the results ofthe

· The biggest issue is time and coordinating two-way and Success for All.

· The whole school needs to support the program.

· We need to have a group in each school to continue .examine the progress. of the
program (Action Research Team). We need to continue grade level teams for
curculum planing. We need to do more staff development in both languages,
more parent involvement activities. Central office drves some staff development.
Some wil have to be school-based;

· Teachers must have time to plan and to collaborate.

· We need adequate fuding, extensive professional development, and we must get
buy-in from the community--parents.

10: Plans for Next Year

Plans for Sanchez and M.D. Fox include two parnered kindergaren classrooms at
Sanchez and three parnered kindergaren classrooms at M.D. Fox. Kindergaren students
enrolled at Sanchtz whose parents who don't wish to paricipate in the dual language
program wil be assigned to Bums School nearby. Kindergaren students enrollng at
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In the implementatio am, Har:ûexperienced notable a rogram
school-based manage t, and team pI
first year of the progr ford modeled c al ens of the ideals ua
language programs important for program success. In the first year of the program,
Hartford provided relevant instructional materials and personneL. In addition, faculty and
staff acknowledged receiving considerable building- and district-level support. Most
importantly, preliminar achievement results suggest that first-year efforts in the pilot
program resulted in higher language proficiency rates for ELLs in the pilot program than
ELLs in a comparable transitional bilngual education program in the same district.

ing,
In the

The extensive professional experience of central office upper management in
administering dual language programs could be invaluable in strengthening the program
in futue years. Hartford is encouraged to utilize the dual language expertise of upper-
level administrators and enhance the expertise of other administrators.

The pilot dual language program is included in School Improvement Plans. However, its
presence is limited. Accordingly, Harford is encouraged to fully integrate the program
into school improvement plans, to systematically develop instructional curcula and
academic performance standards for all students in the program (English language
learners and Spansh language learners) that more fully support the goals of dual
language programs.

Hartford's plans to apply for additional Title VII grants and to expand the program
substantially, suggests that educators and the community have responded positively to the
program. However, Harford is encouraged to proceed carefully; move forward
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· Professional development and resource teacher. Harford Schools provided a wide

aray of professional development for classroom teachers in the first year of the pilot.
The majority of the offerings were designed for all teachers. However, Hartford's
provision of a resource teacher for the pilot program resulted in on-site, in-person, .
continuous resource of pedagogical strategies and instructional materials critical for
teachers in this unfamiliar teaching terrtory.

· Instructional materials and instructional support. In general, pilot program

teachers were pleased with the instructional materials and teaching support
(paraprofessionals and administrators) available to them. Teachers described their
paraprofessionals as vital to the smooth operation ofthe program and administrators
as supportive ofthe program. While teachers expressed the desire for more reading
materials to foster Spanish literacy, they praised the instructional materials and
supplies available to them.

· Instructional planning. Teachers acknowledged that instructional planng was an

ongoing activity. Planning in grade-level and program teams proved to be an
efficient way of preparng for instruction and keeping colleagues informed of the
progress of the program.

· Positive learning environment. Teachers described students as having poor

readiness skills and some students as facing social and emotional challenges. The
attactive, modern physical strcture housing the Sanchez School pilot program,
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Each district is also requ
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English mastery standards to establish standards of a uate progress for ELLs at
each grade-level use the standards to measure progress in linguistic and academic
achievement. These standards should be reflected in each school's School
Improvement Plan.

2. Performance standards for Spanish language learners. The literature suggests that
English dominant students' initial progress in acquiring a second language often
erodes over time. Relevant measures of linguistic and academic achievement and
rigorous grade-level performance standards for Spanish language learers should
assist teachers maintain student progress. Connecticut's standardized assessments
should be used where possible to enhance efficiency and faciltate comparson with
other academic programs. These standards should be reflected in each school's
School Improvement Plan.

3. Curriculum frameworks. Performance standards are difficult to attain without
landmarks and directions. The Action Research Team began the work of developing
landmarks and directions with a curculum plan. With plans to expand duallarguage
programs in Hartford, curculum development must continue and must result in the
development of currculum frameworks for English as a Second Language and
Spanish as a Second Language. The dual language approach should also be reflected
in currculum frameworks in other subject areas.
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expressed co
some eviden
afternoons.
educators wer
instructional Ie
the duallang
results in grea
currculum mig
integration witho

6. Action resear

evolving natur

impact of cur
site offered diffe
of student integr might ha
Accordingly, it is recommen ed that Hartford contin
identify the impact of quantity of instrction in Engli

student achievement.

7. Administrator professional development. Strong leadership is paricularly
important for the effective operation of dual language programs (Gould, Genesee and
Hamayan, 2000). In order to enhance program leadership, clear lines of
accountability for the program is critical, with performance evaluation tied to
program goals and objectives. Administrators, particularly instrctional leaders,
should be encouraged to eriance their understanding of dual language programs and
their ability to supervise those programs through relevant professional development.

8. Recommended professional development offerings. The district provided
numerous professional development offerings to pilot and mainstream teachers in
2000-2001. The district is encouraged to continue offering relevant professional
development that upgrades and updates teaching strategies for dual language
programs as well as teachers', paraprofessionals' and administrators' ability to
effectively utilize assessment information. Offerings are recommended in areas such
as effective second language strategies for English and Spanish dominant students;
and designing, using, and interpreting student assessment. Teachers not yet
paricipating in the pilot program should receive release time to conduct pilot
program classroom observations as an additional professional development
alternative.
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9. Fostering support. Hartford is enco

all stakeholders (pilot
parents/guardians, c

dual language pro
feelings of ownership.

10. Expansion. Har:6
Although this sug
encouraged to procee
expanding once a succ
administrator recomm
indicated in Recomme
establishing a firm foun
an evaluation model that
with that of students in ot er
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APPENDIX A: INTERVIEW PROTOCOLS



Name of Administrator:

Title of Administrator:

School: Interview Date:



! 2.
¡
f

1. Tell me

process.
your scho

What w
about th
beging?

QUESTIONS
First, ten me how

3. What were Y'

expectations
program?

15.
I

I
¡

How were you involved in
the plang of the dual-
language program?

¡ 4. What previo
¡ . have you had

language pro

rlhe next few questions wil focus on the planning of the

j

¡

I Who else was involved in program planng?

16. What's being done to adjustschool mission/goals as a
result of the program?

. If interviewee is principal, may I have a copy of school's

curent strategic plan, mission, and goals? Indicate which wil
be forwarded.

~ How are you involved in the school improvement team?
¡
ì

Adminstrator Interview Protocol 8/8/01 2



18.
i

I

Who is re
following
tasks for the

Admiistra
I administere
r7. Who h

I respon
I admIns

I language

I ¡

¡ I
; ¡
¡ ¡

! ¡
1 ¡
¡ i

I ¡

II
i
¡

I Teaching assignments:
!

How often?
How often?

often?
i How often?

I 9. How 
are fiscal resources for ¡ What fiscal responsibilties do you have?

the program handlëd? ¡
i

I Is the program budget integrated in school budget? How?
!
!

! 10. Do you foresee any
personnel or fiscal barers
to an effective program?

I
¡

! If 
yes, what barers?

I What can be done to remove them?

Administrator futerview Protocol 8/8/01 3



1 1. Who is
making
curcul
decisions?

The next i

12. How are
currculum
efforts?

, 13. How wil
¡ the program

into the s

i 14. How are
requiremen s 1 gra to
the currculum of the new
program?

15. What is your role in
providing professional
development for program
stafffaculty?

..
I How is the new law (P.A. 99-211) integrated into the
I professional development plan?

16. Who is responsible for
making the following
student monitoring and
assessment decisions for
students in the program?

. Deciding when and how student learng should be assessed:

. Irterpreting student performance on assessments:

o How wil the results ofthe following tests be used?
PRE-LAS:

o Success for All:

i 17. Who is primarily
i responsible for resolving

! issues parents have with the

LJr~gram?

Administrator Interview Protocol 8/8/01 4



18. How does the dual-
program compare
transitional program
school?

n is used to

The next two qu

19. What records
each student's file?

I

i
i

i

i

Finally, this set of questions asks you to anticipate what wil happen next year.

20. What happens to the
after students leave a
teacher's classroom?

21. How are you preparng for New kindergaren students

students who will be in the
program next year?

Pilot fist graders

22. What else do you think
needs to happen to ensure
the program's effectiveness?

23. Are there any other thoughts
or feelings you would like to
share to help us understand
your feelings about the dual-
language program? The
impact it has had on your
school?

Administrator.Interview Protocol 8/8/01 5



VICE CIP AL INTERVIEW PROTOCOL
Harford Dual Language Program

PUROSE OF THE INT
evaluation of Harford's
The interviews are desi
and how the program fu ns

Interview is designed to secure information about your ro e in the program.

Name of Admnistrator:

Title of Admstrator:

School: Intervew Date:



1. What were your fe

about the program in
beginnng?

QUESTIONS
First, tell mehowyour

I 2. What were your
i

I expectations of the
I program?

i 3. What previous involvem

I have you had with dual-
I language programs?

rrhe next few questions wil
¡

I 4. How were you involved in
! the plang of the dual-

language program?
Who else was involved in program plang?

I 5. How are you involved in
modifyng school
inssionlgoals as a result of
the new program?

¡ Administration is critical to any program's success, so tell me bow this program is
I administered.
I 6. Who has priar

responsibility for the
adminstration of the dual- Other program admstrator(s)? Who?
language program?

Administrator hiterview Protocol 8/8/01 2



7. Who is responsible for the
following admnistrative
tasks for the program?

Teaching assignments:

The next few questions wil address your role as instructional leader. I
!
i
i
I-!8. How are you involved in

curculum development

efforts?

9. How wil the curculum for
the program be integrated
into the school curculum?

10. What is your role in
providing professional

development for program
staf£!faculty? How is the new law (p.A. 99-211) integrated into the

professional development pIan?

Adminstrator Interview Protocol 8/8/01 3



o

education program? Students:

The next two address

are
each student's fie?

How long are these recqrds kept?

Who maintains student records and what application is used to
maintain them?

15. to
after students leave a
teacher's classroom?

Finally, this set of questions asks you to what year.

are you
students who will be in the
program next year?

Pilot first graders

Administrator Interview Protocol 8/8/0 1 4



17. What else do you think the
program to do next
year to its

Administrator Interview Protocol 8/8/01 5



CENTRA OFFICE

The
and how the
Interview is

Name of Admstrator:

Title of Adminstrator:

Intervew Date:



I QUESTIONS ! FO
I First, tell me how Hartford got involved
i

i
I

ì 1. Höw did the program come
I about?
I
¡
i

12.
i

I
i

I

i
i

I
¡ 3.
i
I
I
I

i

I
,
i

I
i
I

¡
i

14.

I
i
I

What goals did you hope to
achieve?

What previous involvement
have you had with dual-
language programs?

Tell me about the selection
process. When and how
were schools selected?

__"-~m#"'iW_~_j__~#__k___"""""~_""~

~
l
¡

¡

I
¡

I
1

I How do you expect the program to help you achieve it?
i

I
i

i COURSE WORK:
i

i

i
i

¡ ADMISTRATION OR OTHER EXPERINCE:
¡

¡

¡

How were students selected?

trhe next few questions wil focus more on the planning of the program.
¡

i

I 5. How were you involved in

I the plang of 
the dual-

language program before it
stared?

¡ 6. As I understand it, the fist
year of the grant is the
plang year. How are you

involved in planng now?

I Who else was involved in program plang?
!

-j

I

!Administration is critical to any program's success, so ten me how this program is
~dministered.
I 7. Who has primar

responsibility forthe Other program adminstrator(s)? Who?
admstration ofthe dual-
language program?

Adminstrator Interview Protocol 8/8/01 2



8. Who for the
following administrative
tasks for the program?

Teaching assignments:

9. How are fiscal resources for What
the program handled?

10. What personnel or fiscal
challenges to an effective
program do you foi:esee?

responsibilities do you have?

Is the program budget integrated in school budget? How?

What challenges?

What is the distrct doing to address the challenges?

The next few questions wil address the role of instructional leader.

11. Who is responsible for
makng the following
curculum and instrction
decisions?

Administrator Interview Protocol

S = Superintendent P = Principal
B = Bilingual Director T = Teacher
A = Paraprofessional R = Program resource teacher

o = Other. Request explanation of other.

Deciding what to teach in the program and when to teach it:

Deciding where students should be placed:

8/8/01 3



115. Who is responsible for
makg the following
student monitoring and
assessment decisions for
students in the program?

I

I

I Howi

I profe
I
i
!

I. Deciding when and how student learg should
¡

I

r ~t::::n::::::~fu~::~:::::::~OO?
! PRE-LA.S:

-211) integrated into the
?

o Success for All:

116. Who is primarly
, responsible for resolving

issues parents have with the
. program?
j The next two questions address the records kept for each student.

117. What is the role 
of the

! central office in keeping

student records?

What records are kept?

How long are student records kept?

Who maintains student records?

What systems are in place to secure them from schools and
maintain them?

Administrator Interview Protocol 8/8/01 4



I To a diffe;ènÚchoõl within the district?

I

I Toa
I
i
f

I

I

I Finally, this set of questions asks you
i

119. What expansion plans, if i
! any, does the distrct have

I for the ro am?
¡ 20. How is the distrct preparg New kide
¡ to implement the expansion?
i
I
I

i
,
;
¡
i
!

!

i

I 18. What happens to the records

I when students transfer?
!
,
i
i

ents

Pilot fist graders

New schools

i 21. In what other ways will the! program look different next

year?

! 22. What else do you think
I needs to happen to ensure
! the program's effectiveness? How are these thigs being addressed?

I 23. Are there any other thoughts
or feelings you would like to
share to help us understand
your perspective on the

dual-language program?
The impact it has had on
your distrct?

Adminstrator Interview Protocol 8/8/01 5



CONNECTICUT STATE DEPARTMENT EDUCATION

TEACH

DUAL LANGUAGE

PURPOSE OF THE INTERVIEW: Semi
evaluation of Harford's dual-language

The interviews are designed to collect c
how the program is organized, how it is
Interview is designed to secure information

Name of Teacher:

Title:

School: Interview Date:



I QUESTIONS

¡ First I would be interested
i

L
i 1. How were you selected?
i

¡

¡.
i
¡
!

i
i

r 2. How did you feel when
you were selected to
paricipate?

¡.
i Let's talk about the training and oth

I 3. What dual 1 uage
program e ence did
you have be ore staring

the program?
! 4. What involvement did you

have with other types of
bilingual education
programs?

i 5. What formal training have

you had in dual language?

--...-i
¡

---IBEFORE PROGRA

AFTER PROGRA

i 6. What endorsements do

you have?

7. What in-service dual-
language training have
you had?

BEFORE PROGRA

AFTER PROGRA IMLEMENTATION

! 8. How did you apply the in-
i, service training?

What specific impact did the training have on student learng?

2



I

¡ 10. How did yo Ip to

¡ plandesign t e program?

i

,

¡
¡
i

I
i
I
¡
i
I
i
f

Howw
ed tea

rtise in bilngul education used (for bilingual

i

111. How did you plan and
i prepare for your new

teachig assignent?
What resources did you use in plang for your students?

I Let's talk about the students.
¡

i

/12. What criteria were used ini selecting students?

113. How were you involved ini student selection?

! 14. What information 
did you

have about your students
when they fist arved?

How did you use the information you received?

What additional information about your students did you secure?

3



i 15. How would you describe
ll your students' background

and readiness for school at
the beginnng of the Mastery of
program?

Mastery of

i

i
i

I 16. What records do you
! curently have on each

student?

ave for your students?

Spansh dominant:

How do you use the assessment results:?

117. What else should I know
about students to better

l understand.the program?

I Now that you have described students, let's talk a litte about what you teach.

i 18. Tell me about what you
teach.

How is it different from what's in the school curculum?

How is it the same as the school curculum?

119. How do you plan for
¡ instrction on a daily

basis? When do you plan?

Who is involved? (Any shared planng time?)

4



instrction in your

classroom?

I 21. How would you describe
1

! the resources you have for

I teaching?
j
¡
I
í

What additional r
successful?

ces do you need to make ths program

!

I

I i know that students are assessed through
I moni~or and assess student le~rning.
I 22. First, what methods do I¡ i
! you use to monitor student I

learng? ¡
¡
í

I 23. How have you used
student assessment
results?

i PRE-LAS
¡
¡
¡
¡

I
í
¡

j

I SF A (Success for All)
j

I 24. What happens to student
records once students

; leave or are promoted? ¡

I Now I would like to learn a little about the home-school connection.

I 25. What opportties have
. you had to meet and talk

with parents about their
children this year?

How are issues parents have resolved usually?

26. How could the home-
school connection be
strengthened?

5



¡ I have been told that both cen

I program.
I 27. Who do you see as the

I priar adminstrator?
¡
i
I
¡
!

i
i

I 28. Who is
I followin
I tasks for the

¡
¡
I
i
i
í
I

I Assigning teachers:
i

I Finally, how you feel about the program overall.
¡

i 29. How would you describe
¡ the effectiveness of the

program after one marking
period? What information have. you collected that support your

conclusions?

30. What recommendations
would you make to
enhance student learng

in the pro gram?

6



CONNECTICUT S

DUAL LANGU

PURPOSE OF THE IN
the evaluation of Harfor s
8, P.A. 00-24. The interviews
characteristics of the program,
how the program functions. This In ervi
role in the program.

Name of Paraprofessional:

Title:

School: Interview Date:

Dual Language Program Evaluation: Teacher Interview Guide 8/8/01 1



1. apply to
Ilot

QUESTIONS

First I would be interest
program.

I

I
¡
I
i
I
i

/3. How did you feel when Iyou were selected to ¡

paricipate? I
¡
i

I¡ í
I Let's talk about the experience you
I starting in this program and the du
i
1

~
¡

I

i
¡
i

I 2. How were you
selected?

I 4. What dual 
language

I program experience
did you have before
staring the program?

1 5. What involvement

I with other tyes of
biligual education

programs have you
had?

I 6. What formal dual

language training have
you had?

I BEFORE PROGRA
i

! AFTER PROGRA
I
i
i

i 7. Now that you've been
in the program for one
marking period, what
additional professional
development do you
need?

Dual Language Program Evaluation: Teacher Interview Guide 8/8/01 2



I Let's talk a little about what
!
;
i

I 8. What does your tyical
i

I day look like?

19.
¡

What do you mostly do !. I
II the classroom? i

i

¡
i
¡
i

1

/10. What kid of direction
l

! do you get from the

teacher?

1'1 1.How many students do
you generally work
with?

¡ 12. How would you
I describe the resources

you have to do your
work?

I What do you have that has been very helpful to you?
i

I What else do you need to help you work 
more effectively?

j
i

¡

/ Now I would like to learn a Uttleabout the home-school connection.

¡ 13. What opportties

¡ have you had to meet

and talk with parents
about their children
this year?

! What have you talked to them about?¡ .
i

i How are parents' concerns usually addressed?

! 14. How could the school
strengthen the parent-
program relationship?

Dual Language Program Evaluation: Teacher Interview Guide 8/8/01 3



Finally, how do you feel about

15. In what ways do you
think the program is
effective?

16. What do you
needs to be done next
year to improve the
program?

THAN YOU FOR YOUR HELP.

Dual Language Program Evaluation: Teacher Interview Guide 8/8/01 4
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The purose 0

your schools.
dual language
to make it mor

GROUN R
This is your 0
speak freely.
or wrong ans
every opinion

For puroses of data analysis (e.g., changes in opinion, clar
need to identify speakers. Accordingly, please help us by gi
speak.

We wil record our discussion in two ways: by sumarzing opinions on the flp char and by tape
recording the discussion. The recording wil serve only as a reference to help us accurately
represent your views as we wrte the report. Be assured that all views wil be reported
anonymously; no names wil be used.

First, please introduce yourselves. Provide your name, school, and the grade you
teach.

1. Tell me about the dual language program at your schooL. In your opinion, how
does it differ from a transitional bilingual education program?

2. Describe some of the dual-language related activities that you have been
involved in this year (e.g., training, program planning, currculum)

3. How have you collaborated with individual dual language teachers in your
school (e.g., through lesson planning)?

8



4. How have

the pr
strators encouraged ion of teachers outside of

9.

done to make you feel a part of the program?

11. Is there anything else you would like to share about the pilot program?

THA YOU FOR P ARTICIP ATION

9



APPENDIX B: CLASSROOM OBSERVATION
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ABBREVIATED SHELTERED INSTRUCTION (SlOP)

Adapted
English

Observer:
Date:
Grade:
Subj ect:

Directions: Assign a score from 0
you observe in a lesson.

Maximum Score.Possible.
Total items scored x 4

Total Score Score

D



I INSTRUCTION
¡

L

i 8. Concepts e:x
ii expenences

I 9. Links explicitly made between past learg and new
i concepts
j

i

110. Key vocabulary emp ized (e.g., introduced,
I wrtten, repeated and highlighted for students to see)
j

¡Comments
i
i
I

I
;

I
j
!

i

I

ì

J

I

I INSTRUCTION: Comprehensible Input
!
!

¡ 11. Speech appropriate for students' second language
proficiency level (e.g., slower rate, enunciation and
simple sentence strctue for begiers)

112. Clear explanation of academic tasks

113. A variety of techniques used to make content
i concepts clear (e.g., modeling, visuals, hands-on

activities, demonstrations, gestues, body language)

i Comments

Instrction Observation Protocol 2/7/01 '"
;)



121. Hands-on¡ to
¡

i

! 22.
¡

I
¡
i
¡

¡ 23. Activities that mt
I readig, wrting,
¡

¡

¡ Comments
;
i

;

~

11 language skis (i.e.,
g, speakg)

i
i

i INSTRUCTION: Lesson Delivery
!
;

! 25. Language objectives c1earlysupported by lesson
I delivery
i
¡
i

I 26. Students engaged (most students takg par or on

I tak) approxiately 90-100% of the period
!
¡

¡ 27. Pacing of the lesson appropriate to students' ability
level

Comments

Instrction Observation Protocol 2/7/01 5



APPENDIX c: EVALUATION PROPOSAL



HARTFOIIi'S DUAL LANGUAGE PROGRAM

EVALUATION DESIGN

Norma Sinclair
Connecticut State Department of Education
Bureau of Program and Teacher Evaluation



EVALUATION QUESTIONS

HARTFORD'S DUAL LANGUAGE PROGRA

The purpose of the state-level evaluation is to ev
language language program implemented in two
Section 8.

tiveness" p t dual-
dance with P .A. 00-204,

It is anticipated that the first-year report wil be primarly descriptive, profiling the program,
teachers, students, and administrators, procedures involved in pI the p they

relate to recommended p 'ng for dual language programs, an pated ies in the
coming year. The report describe the characteristics ofthe instruction th s place as
they relate to characteristics of successful dual-language programs and state requirements. The
report wil include baseline and year-end academic performance of students in the pilot program
as well as students in a comparson group of mainstream and transitional bilingual program
students at Bur School in Harford. Finally, the report wil provide recommendations and
implications for the expansion of the pilot program.

The report wil attempt to answer the questions below.

1) HOWW AS THE PILOT PROGRA PLANNED?
a) What was the catalyst for staring the program? What goals and objectives did the

district hope to achieve?
b) What resources (fiscal, human and material) were used to implement the program?
c) What planing took place to implement the program? How did the distrct go about

bringing the program from concept to frition? How were teachers selected? How were
students selected?

d) What resources (dual-language models and community) were used in planng and
implementing the program?

2) HOW IS THE PILOT PROGRA ORGANIZED AND ADMINISTERED?
a) What are the characteristic featues of the program?
b) How is the program administered?
c) Is the program an integral par of school strategic planing (school improvement plan)? Is

it an integral par of the school mission and goals?
d) Are appropriate accountability systems in place for program administration?

3) WHAT AR STUDENTS TAUGHT AND WHO TEACHES STUDENTS?
a) What dual-language-related training have teachers and relevant paraprofessionals

received?
b) What are teachers' and paraprofessionals' roles in the classroom?
c) How do bilingual and mainstream staf£!faculty and administrators support and participate

in the program?

Dual Language Evaluation Design 8/8/01 2



d) What are students
e) How is

related to

4)

b) How with that of their
peers?

c) Does student achievement improve longitudinally (beginnng in year two)?

5) WHAT'S PLANNEJJF'ORNEXT YEAR?
a) What initiatives are plaried forthe next school year? For kindergaren students? For

first grade?
b) What rnodificationsareplantd as a result of the first year's ~xptritnce? For

kindergaren? For first grade?

Dual Language Evaluation Design 8/8/01 3



n: Program goals andI ~I L I12. 11
ii I
1 3. Distrct Records: Other relevant grants I
1. Intervews with administrators and faculty regarding I

l~~le aration that took place prior to I
Title vn ntation: Summer Academy I
brochure and sign~in sheets, agendas, schedules. I

Distrct Records: List of new materials purchased for I
the program, student recruitment, registration and I
admssion brochures, form and procedures

Intervews with admnistrators about the people and

programs used as models and resources as they
designed the program.

c) What planning took place to
implement the program? This
includes: How did the program come
about? What preparation took place '

before school began? How were I
~:~:~:~s:~~~:tZc~~; ~::~:;~: r'

were used? I
i

d) What (dual language models and .
community) resources were used in
planning and implementing the
program?

12. How is the program organized and administered?

a. What are the characterstîc featues
of the program? What criteria used
for selectîng students?

b. How îs the program admiîstered?
Ths questîon încludes who

admnîsters the program; who makes
curcular, personnel and placement

decîsîons; home-school
collaboration; other admnîstrators' ,
învolvement; administrators' feelings I
of program ownershîp; knowledge of I
state law; polîcîes related to i

maintaining student records.

i. Intervews with admnistrators and teachers about

the characteristics of the program.
2. Physical facîlîty inspection

3. Title VII grant applîcatîon

1. Intervews with admiistrators and teachers

regarding the questîons noted;
2. Inspection of sample student files for the tyes of

informtîon retained;
3. Title VI Evaluation Documentation: parent

workshop agendas, parent-teacher conference
attendance sheets, completed Monthly Parent
W orkshopslMeetigs that Include LEP Parents.

4. District Records: description of recruîtment, !
se1ectîon, and placement procedures and assocîated i
form; samples of student records; ¡

Dual Language Evaluation Design 8/8/01 4



I QUESTIONS
12. Continued: How
!
i

c. Is the

school
improvement
part of the
goals?

¡
f
I
ì

I

I
i
I

i

L
¡
!

i
!
!

I

i
i
f
¡

missi
3. Title

hando
co

1. Intervews wit administrators about lines of
authority.

2. District Records: performance evaluation

procedures, evaluation criteria, and samples of
i personnel evaluation records.

ß. What are students taught and who teaches them?

d. Are appropriate accountability

systems in place for program
administration?

e. How were teachersselectêdTWhat

dual-language-related training have
teachers and relevant
paraprofessionals received?

b) What are teachers' and
paraprofessionals' roles in the
classroom?

c) How do staff/faculty and
admnistrators support and

paricipate in the program? This
includes faculty and principal
participation, integrated planning,
admistrator credentials, feelings of
ownership, unesolved issues.

d) What are students taught? How do
teachers plan instrction? How is the
curent curculum distinct from the
previous one? To what extent does
the program reflect established
characteristics of successful dual
language programs, applicable
characteristics in bilingual education
regulations, and state curculum
frameworks? What instrctional
resources are available?

1. Distr:içtI.~coras: ce#i~êø.ti~n8ç credehtials of

teac.hers al1cl paraprofessignals (rei:umes
aCceptabJê); .. ... ... .. .... .i .... i

2. TitleVIl)ocu~eiitation: attendance (by.program I
title and fuding source) and agendas of dual-
languge training; CEUs granted; university
coursescompleted.

1. Intervews with admistrators and staff/faculty
about classroom roles;

2. Observation of classroom roles, using state-
evaluator-developed observation protocol.

1. Intervews with principals and faculty about their
roles, participation, feelings of ownership,
unesolved issues.

2. Title vn Documentation: attendace (by program i

title and fuding source) and agendas of joint I

training, planning, and curculum development.
Membership in school-based management team.

1. Observation of instrction, using a protocol based i
on criteria from the Center for Applied Linguistics,
state curculum frameworks, SLOP;

2. District Records: previous curculum; minutes

from team curculum development and draft
kindergaren curculum, list of instrctional
themes; student and teacher schedules from each
school; list and samples of student assessments;
roster of students in each classroom.

3. School Records: sample (one week) of teaching

plans and related samples of student work.

Dual Language Evaluation Design 8/8/01 5



r ' -~-~--~~'~~~~~--"~~'-/~/-~/_/_--'/'/_'---~/l~. How much are students lea!!r -+
I f. Are appropriate systems in place for r h Ii monitorig stud~nt ac~ievement o~ I I

state standards, including the Enghsh i for English Imastery std? I Z. . . . '" '. ~~.~t s~::;:erlY I

! and ores; ¡
II 3. Interews with program staff/faculty regarding I, their of student assessment results; I. - -------
i i. Distri cords: Pre-LAS results of dual. I
I language program students and those of I

I kindergarten comparison group (transitional .bilngual education students at Bur School) ¡
I 2. District Records: Quarterly SF A results of dual !

I language students and those of 
kindergarten

I comparison group (transitional and English

I dominant kidergårten students at Bur School).
!

g. How does the achievement of
students in the pilot program
compare with that of their peers?

h. Does student achievement I BEGING IN SECOND YEAR
r

improve longitudinally? I

is. What program plans are in place for next year?
I a) What initiatives are planned for 

next I Intervews with admiistrators, faculty and staff
; year? For kindergarten? For first ! regarding anticipated initiatives.

grade? What is the status of those Iinitiatives? i
b) What modifications are planed as a I Intervews with admistrators, faculty and staff

result of the first year's experience? ! regarding anticipated modifications.

Dual Language Evaluation Design 8/8/01 6



INORMTION AN RECORDS DISTRICT MUST

ALL DOCUMENTS MUST BE
NECESSARY

AS

PROGRA PLANG
· Curent school strategic plaii.orschqol improve:ient plan;
. School mission and goals;

. Program objectives;

· Student schedules including:la.~age of instrction foreachtnt1(olie per school)

· Teacher schedules (one pers7~q~1)

· Title VII evaluation documentation:

o Attendance sheets, handouts for school improvement plan meetings and latest
draft of school impI'0Y~nieii plan;

o Completed schoolimproveinentplan (JUle: final for school, October for grant);

PROGRA ADMISSION
· Description of procedures for student recruitment, selection, and placement, including

any tests adminstered;
· Forms and other materials used in student recruitment, selection, and placement;
· Samples of student admission records (sample size of 20, 5 from each classroom);

INSTRUCTION
. Title VI evaluation documentation:

o Agendas of joint plang (program and non-program staff plang)
o Minutes from team curculum development;

o . Latest draft of curculum available in Januar;
o Completed school kindergaren curculum, including instrctional themes

· Sample ofteaching plans (one week per classroom);
· Roster of students in each classroom in each schooL

· Samples of student work (based on teaching plans requested above) (Februar)

STUDENT ASSESSMENT
. List and samples of student assessments;

. Roster of students in the program with the following scores for each student (sample

roster attached):
o Pre-LAS (pre-placement);
o Success for All (SFA) (quarerly performance scores);

. Any sumar analysis oftest results and instrctional recommendations;
· Roster of comparson group students (one kindergaren class of Spansh dominant

students in transitional bilingual education program at Bur) with the following scores:
o Pre-LAS (pre-placement);
o SF A (quarerly performance scores);

Dual Language Evaluation Design 8/8/01 7



· Roster of comparson group students (one

students in mainstream program at Bur
o Pre-LAS (pre-placement);
o SF A (quarerly performance scores);

PROFESSIONAL DEVELOPMENT
. Title VI documentation:

o
(include
and unversity

o Agendas for distrct trainng.

PROGRA ADMISTRATION
· Certification and credentials of building-level administrators, teachers and

paraprofessionals (resumes acceptable);
. Buildig-level admstrator performance evaluation criteria and procedures;

. Teacher and paraprofessional performance evaluation criteria and procedures;

. Sample of personnel evaluation (1 administrator and 1 teacher-dual-languge or
mainstream);

. Title VI documentation: List of members in school-based management team and

meeting agendas;

HOME-SCHOOL COLLABORATION
. Title VI documentation:

o Parent workshop agendas;

o Parent-teacher conference attendance sheets;

o Completed Monthly Parent Workshops/Meetings that Include LEP Parents.

Dual Language Evaluation Design 8/8/01 8



APPENDIX D: PROGRA GOALS AN OBJECTIVS



f/V'oj c: (.T U bJec.-r1 v~

Hartford Public SchoolS: Comprehensive School Grant: 1000 -1005

(b)(3) Oualitv of 
the proiectdesiln

The Harford Public

fuJJy integrated two-way

Elementa Schools. The

instrction for all limited

achievement and language competencies of botlÌ

It will provide native language instrction and promote English competency for LEP students,

while simultaeously offering monolingual English-speang students access to a second

language.

(b)(3)(1) The extent to which th.eiç?als.objeclives. a~doutc()mestobeachievedb'Vthe
proposed proiect are c1earlv so~cifiedandmeasurable.

Student Instructional Objectives

1.0 By the end of each project year, 80% of the taget Students in grdes K-6 wil demonstrte

increed skils in language fluency, comprehension, complexity and synta in oraVaural

English, as measured by pre- and post administration of the Language Assessment Scale (LAS).

Increaed skils for students wil be measured through portolio assessment, teacher-made

instrents and locally-developed checklists.

2.0 By the end of each project year. 80% of the target students in grades K-6 win demonstrate

increased skils in reading in English as a result of daily participation in project reading

activities, as measured by pre- and post-administratíon of the Connecticut Mastery Test (CMT)

(grade 4) and though portfolio assessment. teacher/project-made instruments and locally-

developed checklists.

3.0 By the end of each project year. 80% of the target students in grades 3-6 wil demonstrate

10



Hartford Public Schools: Comprehensive School Grant: 2000 - 2005

increased skils in writing in English, including synta,description,

result of project wrting activities,

Connecticut Mastery Test

made instruments and

4.0 By the end of each project year,.80~ofthe iage;tstudents in grades 1(-6 Will demonstrate

increased skils in reading and languge fluency in Spanish, as nie;asuredbypre- andposttest

administration of the Aprenda (gniaes 2, 4 and 6) and through portfolio assessment, teacher-

made instruments and locally-develgped checklists.

5.0 By the end of each project yea, 80% ofthe tågetstudentsjrigradesK-6 will demonstrate

incre~ed skils in math, as measured by pre-and post-administrtion of the Connecticut Mastery

Test (CMn (grade 4) and though portolio assessment. teacher/project-made instrents and

locally developed checklists.

6.0 By the end of each project year, 80% of the target students in grades K-6 will demonstrate

asa

increased skils in science and in their use or technology as measured by portolio assessment,

teacher/project-made instrents and locally developed checklists.

7.0 By the end of the grat period, the achievement gap between limited and English proficient

students in the two project sites will be significantly narowed as a result of intensive services

and program activities, as measured by a compartive analysis of CMT reading and math scores.

Professional Development

8.0 By the end of each project year, 80% of participating teachers wil demonstrate skils in

integrating English language ar and technology across all content area, and by the end of the

second project year, providing effective language acquisition skils for LEP students in the

i 1



Hartord Public 2005

restrctured two-way

thinking skils and abilties,

observations of

June of each year of a

9.0 By the end of each

complete college/university

be detennined though an

trcripts.

Currculum Development

10.0 Dunng each project yea, th~tproj~rteSource speialistandbilingü$SLaidmaiiitIea

teachers from the two project sites willwork .coUaborativelyto developtwô;.way bilngua

literacy curcula across content area for LEP and EP students in Kindergaren though gre 6.

These curcula will be reviewed by .the project director, the evaNatoranddistrct offce sta to .

assess appropriateness of form, content curncy and applicability a,dtodetermine whether or

not they are aligned with the state curculum stadards for each grade. Upon completion, they

will be piloted, field- tested and refined by project teachers, as appropriate.

Parent Involvement

11.0 By the end of eah project year, as a result of paricipation in project activities and

workshops; 80% of the paricipating parents wil demonstrate an increased awareness of their

responsibility for workng with their children at home in support of their children's educational

progra, as well as an awarness of the multiple opportunities available for them to parcipate

in the life of the school on a varety ofleveIs, as assessed by a locally-developed self-assessment

checklist adminstered in October and June of each project year.

12



Hartford Public Schools: Comprehensive School Grant: 2000

12.0 By the end of each project

schooVfamily ties and

the parents of parcipating

parent-child workshops,

meetings, as determined by an

completed by paricipating parents.

Program Management

13.0 By October 31, 2000, eachpt()j.ect school wìllliV~;:t\9tíonR~s~(:liTeaiinplåc~.

The tea wil meet at least twicep~rirnoI'thquringt.esqhØ()iY~âr.

14.0 By October 31 $I of each project year, every projectschoaJwìUhave cornPI~teØorfevised a

school improvement plan (the plan willinclude four interrelated plan for: implert~ntàti()11 of a

two-way bilingual progra, professional development, curcu11l development/alignment and

parent involvement) with goals, objectives andactIvities that support the adoption of high

content standards for all students and facilitate the restnctungof their school to furter the

puroses of 
the project including the complete integration ofLEP students and services into the

mainstream of each project schooL.

a result

15.0 By the end of each project year, as a result of project activities, it is expected that all

bilngualÆSL and a majority of the mainstream teachers at the two project sites will be

mobilzed to participate in and support the proposed project as assessed by logs of school staff

conferences, joint training and planning sessions, tear curriculum development session, school.

based management team agendas and minutes concemingproject activities and the like.

Language of Instruction

16.0 Durng the course of each project year, using a locally-developed observation protocol, the

13



Hartford Public Schools: Comprehensive School 2005

project director, project resource

participating mainstream

language of instrction is

Integration or Funding Resourcés

i 7.0 By the end of each project year, the project director

review logs of activities of staff from each funding soure

integrated to furer the

evaluator will

are

The design of the proposed project isappropriate to, and wil successfullyaqdress, the

needs of the taget population. Both target schools u M.D. Fox Elementa School and Mara

Sanchez Elementa School -- have chosen the two-way bilngual model for reforming,

upgrading and restructuring instruction for LEP children. And the schools have chosen reading

as the instrctional focus for the restrctured program. There is much reseah to support die

two-way bilingual approach. However, the research also suggests that the programs must be

implemented appropriately in order to be successfuL. Two-way bilingual progra have been the

focus of attention by educators, parents, researchers, and policy makers (Griego-Jones, 1994~

Valdes, 1998). These programs provide native language instruction for LEP students and

English competency, while simultaneously offering EP students' access to the L2 (Ovando &

Collier, 1998). They incorporate both the broader attributes of effective schooling practices and

the specific attrbutes relevant to LEP students (Charot, 1995). A two-way bilingual program

consists of instruction in two languages distributed across the school day (Casanova & Arias,

14



APPENDIX E: SELECTED STUDENT RECRUITMENT AN ADMISSION
MATERIS
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UBICACIÓN EN EL

¡Bienvenido al

.Este prorama Ie provee a
aprende juntos. Es un
(inglés YéSñ.cil) con
grupQde estudiantes:
español.

l'QR FAVOR, COMPLEN
UBICACIÓNDE SU
I.NGUAES:

Fecha:

Quiero que mi hijolhija pattci.,e en El Proraa de Enriuecimiento de. Dos
Lenguajes.

Nombre del estudiante:

Direcón:

Nombre del padre 0 encado:

Firma del padre 0 encado:

Grado

Telefono:



BILlNGUAl1C

P

PLACEMENT INTO
M.D.

Welcome to the Dual

The pro ofer children of diferent
oppoit to lea togther. It is a fu
(EnlislSpaish) for the purpse of instr
.o stuents: one wh are native speakers 0

speakers of Spanish.

and cultur backrounds the
ted prora that uses tv languages

e proram is . of tv groupsish and the native

PL&E GOMPLETE AND SIGN THIS FORM TO Ç()NJ=JR YOUR CHILD'S
PLACEMENT INTO THE DUAL LAGUAGE ENRICHMENT PROGRA:

Date:

I want my child to be enrolled in the Dual language Enchment Program. .

Stuenfs Name: Grade .

Home Address: Phone:

Name of Parent or Guarian:

Signature of Parent or Guardian:



Nam:

1. Wht
2. Wht

in th
3. Wh is the pr lae sp

ESPA.OL

Nombr: ~ Gr:
Escla: ~ - - Fecba: ,. - Sa1ón: r .

1. ¿Cu fue el lenje que el ni apió a babla prer?
2. ¿Cu es el leng que má hala Ios pa, encados u otr pena que babit en el

hogar?
3. ¿Cu es el lenje que má hala el estiae en el hoga?

PORTUGUÊS

Nome: Clasel Ano:

Escola: Dat: Sal

1. Que ligu é que 0 se filho ou a St :f aprendeu a fapriir?

2. Que li é fi pelos pai tures ou out peas que vivem no la?

3. Que ligu é faada prcipalente pelo aluno/a em ca?

ALBA
Emr: Kl:
Shkolla Dat: Dhoma

1. Cilgjuhe e pare femija mesjti te flas pe heren e pae?
2. Cila gjuhe kresre perderhe nga Pridr ose persna qe jae ne famje per tu fjols

Femijes ne shtepi?

3. Cila gjuhe perdoret nga femija kue ata jane ne shtepi?



"'~~

SPANH

Fecha:

Después de ha sid

Paricip en e1

Parcip en el pro
Paricip en el prgmma mono
idima

Ubieación:

Gro: Saln:

,.' y~ del pa 0 engado

. Parla adisión:

Reltos de 105 exne exlicas

por:

Fecba

Fir del prcipal



/

TCL

Fecha

Enten qu mi.
t
Ent
los

Prga B'
i6n defii

. osenJap

pa paip
icu depnderá de

El Progr BiJicu ba sido explicado y prefier que mi hijo:

Parip en el,Pro BilingüeIicultural
Parip en el pro monolingüe (todo en inlés).

Pa en el prgr monoligue con servcios de inglés como segudo
idma

Ubican:

Gr: Sa1ón:

--úi de I Ndre' 0 encgao

Par la adión:
La opcIone de prgr 1a explicó:

Fecba:

II~"'" :. r~:nl'pal

NOTA: Los padres 0 encagads tienen el derecho de seleciona d r:i'.-r.io:_i p.ir;i sus hijos_
Los esdites term su parcipación en el Progr Bilingue/Bicubi:,.J! 01 !It:. ,\0 meses 0
antes si alcan el domiio reuerido del inglés. Los pades pueden soli¡;it:¡r un.i n:uruón par

dicuti el progr de estudio de su hijo. Para solicitar es reuniÓn. l\l~ p3dres deben

comuca con el pricipal de Ia escuela Éstos tienen el derecho de ser rcprcscntados par un
consjer legal en la reunón.



APPENDIX F: SCHOOL IMPROVEMENT PLANS



Dr. Schoo

May 31, 2061

Dea Dr. Longo;

It is our pleasurè to submit to yo
2003. We anticipate tht you .

reflective effort on the par of
School Impro.ement Tea. '

proved valuable in assess'.//'./
Respecfully su?)!tted, /~,',
Mr. Fred DeJesus, .
Mr. Sylvia Las, Vice Pricipa
Dr. Bure Hies, Vice Pricipal
The School Iiprovement Team

Ellen Stoltz Ph.D.
Susa Ulino, M.Ed.
Nancy Cohen, M.Ed.

Peg Reily, M.S.
lns Raos, Masters of Educational Technology
Holly ShedrotT M.S.
Virginia Agon, Parent
Caren Cordero, Pareni



SECTION I:

Fivey~s ago, the Dr, MjchaelD. Fox Eleiei School Gpveoce Tea.composed
the origi vion and 1Issionsitements. 'Fo al.g the mission sttementwithNEASC
acceditation 

stdas 
and thenissionsta.tenf?iit of the Harordllblic Schools". th¥

mission st.elDent was re-dJa1ed .leii.tiesin school y~ 20QQ-ZQ(J i . Wit ealir~~sion,
sta InctOIl aommttee leaders, th~ Sç:li()ol . Ilprovement T~ 'p~nts, cenal
offce.st unonoffce,Parent Teaher Organtion (PTO) meniers, and coiìunty

members inolved with the schoolprovia.ed in.put and feedback. Althoiigh the revsing and
edtig of the Gussion stenthavebeeanarduous and lengty process" the input and
feedback received from our constituercieshave proved vab.1able ii wigengour
perspecve regardig Qur fucton as an educationa insttution with adynamc
communty.

I: Febru 2001" the Accedtation Steerig Commttee drafed a copy of the school's
mission statemen for distbuton to the school an educationa coniniy. The mission
statement was tranlated into Spansh, Sero-Croati and Freich-Creole., the
predomit laguags representig our school communty as evidenced by the rest of a
home langue survey.- In additi~ a Grade 5 class translated the mission statemen ino
kid-frendly text. The mission sttement was dissemited to our constuencies, which
include staf parents, Foster Grandparents, Triity Boys and Gils Club" School
Improvement Team members, Haord Area Raly Together (HT), Mass Mutual,

Attorney Jefrey Dressler, the Bar Squae Probation Offce, and the Hispanc Health
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Counci. Review of the statements wi ocr annually in April as the chage of the School
Improvement Tea.

To ense that parents and the communty are inv e develQpinent of
the school's vision, missio~ an execons, Dr. . Fox Eleme
communcates these sttements and execttions to S, pa.ts, st,.ea .scial

agencies, and tutorig proyJder. Th .epP.afioTls.. .cwmllrucated.i rrittiple ways

thoughout the .school yeaf. The distrct and school execttions published in the dr of

the Curculum Handbook (2000) have bee dibut to al staf members. A coy of

these exections and the Curcu Fraework published by the state Deparen of
Education Me availe to st an vitors in the. scl offce. The extions for

academc achievement are stted clealy to paents du., paren conferences thee ties a

yea, listed on quarerly report cads,. shaed though monty classroom newslets,
included on Individualed Education Plans (I), and highghed dug sem-anua
Open House Progr. Opportun for paents to as que.stons are e~nded durg the
Student Assistance Tea (SAT) and Plang and Placemen Tea (PPT) m~gs, Th
staf is responsive to parent inui an maes ever efort to ensure parents and th
school commun undersand these expecations. As a result of the self-stdy~ the
Accredtation Steeg Commtt and the School Impro\l-eent Tea are publish a
pamphlet to presen the exections to parts. These aCtIoll p.roinote and encourage

parental involvement in order to att our expections for students.

Parents and communty members parcipate in the school's PTO, Schoollmproyeten
Tea (SIT),. SAT, PPT.. accredtation commees,. Organed Parents Mae A Diference
(OPMA), Foster Granparnt Pro..am Mas Mutual Read-Aloud and Booksetbal
reading incentive program, Tnnty .Boys.an Gils Club, Connectikds and Stude of the
Mont Br~asts. Our business and communty .parers .support our mission .and

academc expectations by providing fug, tutorig, boks, and citinship intives to

our students. The efforts of these entities ence r~ad ski&, homework ane! daiy
work completion, support paent workss, exac.activities and improved
citienship. Accordigly" each tea and program supports the tenets of the school'.s

vision, mission, and expecatI,
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.

Lo
evd
Fore
profici
Similarl
acquisiti
dync
Deparen () uc.timl s.c
instctona area and describes

compute" . on Stat-e
Strategic eveloped by the U
educaon llenee úi feading .the implemtation of as
incton. Nationa stdàrds include rea,. independently by Gre.3 and maenn
chaengiKmathemcs by.Grad 8 (NGP, 2001).

Loca state, and nationa stdads were ..thered from print and tehnological resource
to inorm the content of th &c' s mis&i an expem. Th soce inude th
Nationa Education Goals Panel Newsleter (NGP-" 2001)" the Haord Public Schools
Curculum Hadbook (2000), th Cwcu Frawork (CT Sta Dearent of .
Education, 2000)~ the Connecticut Açsdemy's Ma Hadbook and Math, Science~ and
Technology website,. nwerous fed govemeduca websie.,. preson
jours, perodicas, and edcatona newpaper. In addition, supportive reOlJce
include taeted contÍus profesna4evelopment ac\Ities o:tred or recmmende
by the Harord Public Schools" which focu on improvig instntional.practiee.s in
reading, vytig, math an scienc.

· Explain the process for the annual review and revision of the missi()n statement
and expectations.

As ilustattX inFige 1, a five-sta.gprocess ha been developed by the Accredtation
Steerg Commee and the School Improv~ent Tea tor-evIew an revse the schol's
mission staei:ent. The School Improvenent. Tea conduct thean.ual reew an
revsion in Apri and May. Sequential steps inclde revew of the cuen mission
statement analysis of quantatve data from Success For Al (SFA), Conneccut Mastery
Test (CM1 and Developmenta RedingAssessment (O) test resuts, and syesis of
qualtative data from discussioJ1s, portolios, and inervews with selool persoruel,
parents~ an commnity -members. As a result, data-b fidi inorm the cont of
the mission sttement and expections for leag. A draf of the mission statement is
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dissemated to st parents and commty
approved by vote of the school's staf

input The fi draft is

1reret Da frm
Sc Commni

· Explain haw yaur mission .statement guides al af the .school'.s de(ision-inng
processes.

The school's mission statement provides th founation that gids the conten of the
school improvement plan. Th scl .impr-Qveme .plan -icludes the long-term -goals an
short-term objecves, which address data-based chaenges delineated in the phases of
mission stement revision. Schol-ba comnees devise an aconplan to achieve the
goal, which result in accomplihment of the tenets of the mission. Consequently, th
procedures ensure a collaborative focus for educators and the school communty and
congrent decision-makng by admstators, facuty, commttee members, and the School

Improvement Team with regard to th school's mission statement.
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Elements of the school's mission statement ca be viewed in the
attendace, b' .
protoc
order
being

Several co

SECTION ll: NEDS ASSESSME

· Provide a desçnption or the school's .,non'Y needs thJlt wi be addresed iii the
improyement. plan.

The Dr. Michael D. Fox Elementa School Improvement Teanha idened si prion.t

nees to bC; addresse dur the 2001-2002 school yea. The nees are:

1. Expand Academic Support Servces. Ou pwpose.is to p.roduce.literate.ad
matheinatiCay competent students equippe with efective oral and wrtten
communication, and proficient anytc and quantitative skis. Therefore,
remediation must be provided in reag a. math for students who do not mee
grade level standads.

2. Expand Teçhnology~ In ord.er to prepare our students to mee the chaengs of
livig productively in a diverse, ever -changig soety and to address the nees
expressed by the business communty, our students must be tlulIt in the use of
technology and telecommumcations.

3. Increase Parent Involvement. Our entir school conuunty wil share in th
development of a sae and nurtrig envionment, a resec for cultura diversity,
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and responsble citizship. Parents are an esseal par of our school communty
and are encouraed to ate on school commttees, in clasrooms, .an in
school resources fOT i

4. .$ienc.e
s

5.

6. E and Dual Lan

sec.ooo gre classes wi.

and in a secnd language.
ents wi develop posi

cutualy and ligustcal

· Based on the scool' sehar-ctritics as spified in the Strtegic School Pr.ofie,
descrbe the school's priority nees.

Prority Nee #1: Expand Academic Support Sees
Goàl i. The.school wi creae a leag eIonment tht addresss the individua needs

of studens at thei fuctonig level in reag and math.

· Contue and. expan SFA tutorig .progiai for 30% of Giade 1 students 20% of
Grace 2 students~and 10% of Grade 3 stdents who are not attggrace level

expectio.. in redig.
· Contue and expand Early Su.ccess and Soar to Succes Readig Inervenon

program to seleed specal.education stdentsIn Grades 3, 4, and 5,. and reguar
education students who live not. met grade level and CMT stadards__

· Exp.ad Teahig Englsh to Speaer.of Other Laguages (TSOL) program to

al eligible.stu in o..to d. .cul.a.a Jineuistic .resonSÌ.e
to all stdents.

· Offer a contium of serces Jhrough spec educatin an pupil support
programs by exandig cuent servces to increa inclusive practies in order to

address the diverse leag stles of our st.dents.

· Develop a .contuum of math remed serves for stdents who have not met
grade lev~1 and CMT standar.ds in order to imrove .aytc and quan.ttatie ski

jUd problem-solving stategies.
· Recruit math tutors to provide s.-group OJ inividual asistace to students not

benefitmg from traditiona intrcton in a gener education settg.

· Provide a Math facitator to improve Math instructon and raise the level of
anàlytc and quantitative proficiencies by modelig clasroom lessns., suggesting
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alternative materials, meßÍoRng
professiona development for staff ín

elschoo .prøgr-ess, and provdig

#2: Expand'
school .assess and
or our .students

e at leat four
cucuUI-b.ad so

. Provide technologicay

Level i competency-bas
ene a suffcient peI1

. Integrat~ technolo"g ,ínto 31 areas of

as~ssnient procedures.

. Utie the Inernet and W orId Wide Web to enhce cum

assessment in order to provide our st

equips them with the skis necess to
. Contue and upgrade the servs of Jo

3, 4, and 5..
. Develop a,pla to addrss ti~ly rep.as for computer and peripherals in oider to

m~t the above objecves.
. Provide a Technology faciltor to imrOye compute-based iicton to rai

'the levl of technlogica proficienes by modelin claoom lesons, suggesti
relevan software, monitorig cls/gre/school progres~ and provjdin.g

professiona development for staflïn Technology.

Priority Need #3.: IDcreae.P..reDt Iivoleinent
Goal 3. The schol vm.Increas. the.inolyemen,Ofparents and community membes in

cuncuar and exta-cumcula actvitS,
. Maiain the Fam Resour.c Par Aidein-order to li school and home.
. Contnue OPMA afer-.shoolprogr.as as evidence suzgest tht paricip.ation

results ín impiovedattitudes towards schooL, higher school achievement, and
improved attendace rates (Mer, 2001J

. Increae parent parcipation in our schol improvement team accredtaon

process? PTO~ health-related workshops, and in school-wide actvities..
. Mantai the Parent Educator position from the Vilage for Fames and Chidren.

. Ketl the parnt resource room avaiable to al parnts, stus:~ts, ans: st.a

.. Cone educationa programs for parents such as GED, ESL and computer
classes.

. Create a network of volunteers to parcipate in reading an mat tutori
programs.

. Provide parents with strategies to help students with homework.
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· Continue orientations for new parents to WOOD them of school policies,
procedures, and activities.

Prority
Goal 4.
order to

the appli
.

#4: Expand Science en
01 wi exand the
critica

of the scien c metod.
professional development in order for teachers to succssfully imlement

the scienc~ curyuum.
· Organe and replenish science kits though the assistance of our science

commttee,
· Maita Nad.e level le.ad t~aèhers of scienc~ in order to as.sist teahers wih

curcular, instctional, and assesment issues.

· Continue to involve al classes in the anua science fair.

s-on, kit-base pr
pmentaly approp .

in sçencø in
sequence though

Priority :N~~S:ExpandI.brar Itesourcesaid Utiiztif)n~
Goal 5: The school. wi extend librar rtSOlUce to al students, teachers, parent$, and
comuty memers.
· Provide liòrar access to all students, teacher.,pareit.s, and cOmiunty members,
· Repltnhliòrar volu1Jes, increasgtl~ nu,ber of volues 

from 6,00 to 25,000
volumtSin order to rneethe stte stdard 0(25 volumespeJ students,

· Reru parent volunees to assist students with book seecon. and to asist with
libra duties.

· Provide a rage of prit and non-:prit maters to support and ence th
curcu,um.

Priority Need #6. Expand Dual Language Enrichment P.rgram
Goal 6: To contiue implementon and anua expanon of the Dual Laguge
Enrchment Proga
· Phase in Dual Langu.ge classes to include thee parered kidergaren (.six classes),

thee parered fi grade (si clases), and one parered seond grade (two classes).

· Identif st on an anual basis for. parered clarooms for each .grde lev~t

· Provide Professiona Development for th kidergaren, Gre i, and Grade 2 st

respectively, to ~plenient effectively the Dua La.8ua.8~ En.chment Pr0Nam modet
· Provide Ptofessional Deelopment opportties to school-wide staf on essential

aspecs of the Dual Languge Enrchment Progr to include language immion
theory, second laguage development, second lague teachig strateges including

Sheltered Engh t()enhce incton, cooperative . lear,. and muticultur.an

equity trainig.

· Conduct orientation for .parents on the benefits of the Dual Language Enrchment
Program
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00 -sateges t'6 enable thm to support the litercy an laguage

Using the Overa School Index (OS1), indicate the school's tai:etgrowth in
proposed points of improvement. Th OSI drives targ~ed growth in term of
proposed poins of improvement. The char which follows, ,represents pas and
future projections.

Grade 4
Readig
16.1
13.3
18_8

Math
27.4
37.9
35.1

Grade 6
Readîg Writj Math

23.3 33.9 25.4
28.3 47.4 26.3
24.5 40.1 24.8

Writig
26.7
45.3
44.2

25.1
35.3

44A
54.7

45.3
55.3

· Describe how p.ar.ent and community jnyolv.emeJlt.have been.ad wil he

integrted and supporte or the DeeS assesment. Include Parent Compact

Inormation.

Snow, Burs, and Gr (199.8) identied .aJi betw.een paren and .commy
involvement in school plang and literacy actiti and the developmet oflangue
and literacy skis. Evidence alo highghts the crcial role played by school and
community librares in motivatig stdents an parents to read regulaly. The conc
of parents and the communty are integrated in the developmen of the nes
asessment. These concern focs on the avaiabilty of readig and maatics
remediation, use of tht librar" and the accessibilty of incton in computer Ijteracy~
Therefore, the conce of our parents inence and contrbute to the identification of
the needs of our stdents.

Parents and communty members are supportvt of the school needs as evidenced by
their involvement in our tutorig programs; varous- school comnttees-, and agen-
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· Descnbe how the scho

federa laws aDd regl

education students D :e
that include Stae an ~edera
revisions.

A

Dr. Michael.D, F.ox Elementar Sch.o.ol is aware .of rece chages ii the law
.regardig le restctve.envimnmnt (LRE). Our schoel is in compJan wi th
stte and feClt;al lawsg.overng the programs f.or.our .special educationstdmts ii
the fellewig ways:

i.. Parents recve CQpies .of the ref~al fer consideratien of ~pecia1edcati.on

wî 5 days.
2. Determti.on.of eligibilty f.or special educatI.on.ad iipl~ntati.on a.fth

IE is completed wi 45 school days .of thereferral.
3. Reevalu,ans.ae coucd Wi th.e years .of eJbiden.
4. Students with disailties are edcated with a c.ontuum .of seIVces

designedt.o increase tie with nan-disabled pee.

5. Students with disailties parcipate in the least restctve envir.onment

with ac.cess t.o .a sp.ecal.

6. General educaen teaer.s parcipate ii PPTs.ad in th deyel.o.pent of
IEs.

7. Functienal behavioral assesment and behayior inervention plans are
developed for students with chaengig behaviars.

8. Parents are inormed in Englsh .or Spatsh about al issues suroundi .
educational placeent .of clndrenaf spci nees.
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In additiotL anua an t
are discussed and made
address the needs of
school- and
and are enGOu

revews are completed in a tiely fahion and mpsst The SAT for to

SECTION CURC

· ~mbe how the s the implementation of
the Haord Fub

The currculum of the .
educationa'pJ"ogram tht s
solvig ski physica and arstc

tenets relate to the sttus of cu
as evidenced by the comm
Public Schools Curr
inctona area design 0 ar
produce liei:te, mathematicay co t stdens. .OJ' exie", th HPS

curcuum goal for ea gre stes th studets wi demonstate. stegi skis

in the area of Readig. The faty at Dr. Michael D~ Fox Elemenar School

uties a reseach-bas litercy (efrm th incorprates speifc stgic

thig sk that promote code- and mea-based proficiency.

· Describe how the scl's currculum is or wi be aligned with the
mission statemen and s.ttedapectious.

Dr MIch3ßI D. Fox Elemen Schol ha established meable
expections tht J"efec th mision statement In our mission sttement

we exect al students to beme literte and commutUcate effectiely in

oral and wrtten fonn Accordigly" th aèaemic exp.e.aons .aoss th
cuculum provide for the development, pracce, and maery of readig,
wrti~ listeni~ sptak and yiewig.though ex.p.een.cs :wpJi
non-prit, and technologica materials. As stated in the mission, students
are expected to become .mematialy competent. As.a reult, acmi
ex.etions focus on the development, practce, and maer of
computatiotL probiem-solYÏ.g meaurement", geometr", probabilty and

statistics, and basic algebraic concets. We exect al studens to develop
crtica th skis .and problem-solvi strtegies. Therefor.e.a

stdents are expeced to demonsate competency in ansis~ sythesis,

evaluaton, JUd application of knowledge in mathematics. .science, Janguge
ars, social stes~ and the visu ars. Mao, Pickern~ and McTighe
(1993) noted tht students exposed to authenticpJ'oblems..equig
decsion-mang and analysis of the consequences of one's actions resulted
in the development of thiking skis that promote life-long learg.



· Descrbe høw prof.esionaJ deveJoj)ment opportnities ar deign to

support ongoing.cunulum -dvelpmet au.immeÐlaio. Desribe
improvements for the 200 1 ~OO3 y.e' .plan.

ProfessioIl dev-eppoi:ii -ae-d .te supert-eei-c
development and implemenon by familarzing .ad trai1)jng .ther wi th

metods and materis nessa to implemt the ærncu. FoOr exple, cl
occed in the .content .ad focus of the ma cumculum to algn with the Tbi
Geeration CMT. Teachers wer-e ÎDGrmed'oOfr-evisions in vocai, oOmissions-a

additions of specc skils, and quesonig technques, whih afec implemenation
of Hacourt-Brace Math Advantage an Numerac Enhcemen and *e
Sopmstication (NTS)~ Professio.n develo.pment opporte.s are offeredin

Laage Ars though -ctIus SFA tr-a -Eower-W,:Houghten-
Mi supplementa readg program .Soar to Succs.s, admition of th
Developmental Reding As~) an Liter Enl an 1=t
Sopmstication (LETS). Professional develo.pment opportuntie are exended to

. teachers of.sc.f -t-p-ef -sssf -imeation of the scienc kits.
Periodicay., specia area teacher in heath 'physica educti~ music, .ad .a
parcipate in trai session intended toInorm th of cucuum revsins.

· Describe how library Md media services .ae 1n~te into andar
supportive of-cu~ulum .an.instcton. If applicable decribe
improvements for 2001-2003 revised scbool improvement plan

Presently, th librar -ad-ma-cnter at Dr. M.D. FOK Elemenar Scho ha no
librar and media specialist Consequenly, librar and meda sec~s are.my
inttgrated, as individual teachers accss prit and non-prit matenals as need t-o
support curculum and intruction. A school librar meda specialst ha been hied



13

for September. Plans are in plac to replenish and augment prnt an non-pri
maenas to support and ence the curriculum.

Whereas technology is
inse technology into

advaceml:t of futu d "rea' .
today's students to be ,pro uctve members of an inrdependen, global
communty.

of
1..

Dr.

At the present tie,. technology is viewed .a a support toolfoi

instructon For exaple" Grade 3 an s pract
and Mahematics skis desi 0 on
though th Compas y, studens on the 3 ties
per week, 30 minutes per sesson. C:wenty our system is dqerenci techncal
diculties, though we anticipate these mehaca ~ system problems wi be
reifed son by the dict technology speciast.

In school year 1999-2000, th clasrooms ofal intrctiona stawere wied for

access to the Ineret In scool yea 2000-2001. Fool-proof ~urty softwar was
instaled in al Intemet-cnned computer. Our plan is to utie th fiemet an

World Wide Web to ence cucului and instcton in order to ,provide our
students with an enchig edcaon th .euips them with the sk n~ to
fucton in a technologica soci~. The new .I~eda specia w..ast

intrctona stat with the.integatin Gftechno1gy into al areas gfcuculu and
instrcton. For instance~ the Hbra-med s,pecål wi inoOD teachers of
web sites posted by cucu publishers th cotai leag actvi related to

lessons and teachi ideas for st

· Describe how paJ!tal and comunity involvement have been integted

into and are supportive of the currculum. H applicable, descrbe
.improvements for the.2001-200 re school improvement plan.

Parents and communty members play an inegrative and supporte role in the
curculUI. Parnts are asked to support SF A by listeng to their chidren read
nightly and sig the homework sheets veig completon. Actvies.
promotig fany litercy ar modeled durg th Pajama Par,. which fouss Ql

modelig .~ alouds'" (Mdden et æ.. 19991 and the Red-a-Thoii which

encourages daiy readig haits at home.. Noted communty members.ae invited to
read to classes in order to show stdents the importance of readi though our
anual Celebrity Story Hour. Parents and communty members are encouraged to
attend the anual Fine Ars Festial, which exhbits stdent wnting and showcaes



student accomplihment in the visual and perfoimg ar. .

members are encour the
cuent cwrculum-b

members parcipate

and exhibits in the
stdents lear how to

Du.al Language Pro
support dual lau
stategies and met
College, students.r
Grandparent Prog¡
when neeed A Stu.
Dresser and WLAT,
standards in the classroom.

· Describe how support servicepro.gs are incorporated into the.schoors
currculum. Happlicable, desbe improvements for the 2001-2003

revied school improvement plan.

Support servce progr are inÇOrp()rated into thecuc;uluias4emonsted by
a consstent focus onproficientrecam& .witin-8ildmatl~t.çalçompetf;.s.

Early Succss an Soar to. Su~Progrsprovide a4tlliQii ~~gÍlcton
to stdents identied as.read.gb~lo1V~t;Od., andDaA~ds. SPA
iutoi: .sce tagete Gre i $t4esperorg signcay belo gr leveL.
TESOL teahers provide secoJId1age support to Englsh Lai8Uage Leersin

. order in ensure acdemc SUcc in English. The Haan andBo~lt tuors
providenae .lanage support to en~ tranfer of sks to Engl These
progr taet vocaUiai development, ooprehenson strategies and
metacogntion. Full-tie and resource Specal Education teachers offer cucul
and instctona modicatjons to students with speial leag nees in a sm
group intructona settg. Speeh.ad Laag Pathologists.provide arcuation
and oral laguage fluencytherapyforstdents with diagosed.langueditis.

Occupation.a Therapists 
(OT) work with teachers by providig modications an

organtiona and hawrg stategies for students diagose with fie motor
diculty. Physica Therapists (P) focus on. gross motor sk to mami
physical coordition and stength of chidren .diagnose with motor impaients.
These support servce. progr resut in cODrdIted effort to support th

curculum.



SECTION IV: INSTRUCTION

· Describe the sc
instrctional

Scientc educa

at Dr. Michael D. F
cooperative I
sttegies (Snow~ B

Maetsky~ 1999)~u .
wrtig are incorpora

instrcton is inegr to
include the use of direct
using a hands-on approa review~ and .
.t .slls presnted in a developmentaly a uen are the
foundation of the hands-n approach in the kit-bas scence progr.

· Describe how instnicton addr.ese the nee of individual students.
Comparing the 2002001 School Improvement Plan, descrbe
improvements for the 2001-200 year's plan, if applicable.

Instcton addresses the .nees ofinv.dual.snt in .sver w.ays. Students are

groiipooaccrdig to inctna reag level in SF A in order to taor skis in a
developmentaly sequenal fahion, thereby mwcitnizing studen learg. Indiv.dua

leag stles and developmeta abilties are addres in math though spiral

review~ remedation and enchmen actvies, and amynad ofprobIe-solvi

sttegies. Empowerig Wnter acmmodate individu nee by br.eg down
wrtig skis ino component enablig al student to exress themves in
narative or expsitory form.

· Describe huw instrcton promotes the devdopme.lt and application of

hjgher order thiDkigslds aDd problem solving.. H applicable, describe
improv.ements fur the 2001-2003 reised school imprvement pIa

Instcton at Dr. Mihal D. Fox Ele School focuses on th development

of higher order thig sks though Bloom's (1956) Taxonomy. For example,
questoni technques are employed in.al leag.a~ leag students from
literal levels of comprehenson toward ineial1eels of comprhenon includi

knowledge, anysis,. synth~ applicatioIL and evaluaon. Problem-slvig
stategies promote Jugher-order thg sk: as stdens progress from solvi

basic problems to complex, multi-operation probles. Modelg ofth-alouds
fosters the use of metacogntive sttegies to develop personal connecions wi the
text and demonstrtes how to refec upon the text and monitor for meag.

· Describe how technology is used to support instrction.
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Technalagy in the Campass System in claaams is use in readng

and CMT p.reparatn. ems
cuniculum are p
avaiable to. the
be avaiable to

yeas 2001-2003.

eveJopment adi anges
es:- we anticipate

provided by cucul
These appartties . teches abut reseach-b :actice .suort
and imprave instcton. In additian, professia.ndevelpment wi fiered tQ. -r) J L-
.kidergaren, Gr~ l~ and Grade 2 st in .order to implement efecvely the -I Y u ~f ;)1,
Dua Langue Ennchment Pragr modeL. .- C /j I t,

. Describe c

Plan and &0
Due to. the additian
Gres 2-5, .
graup discussion
areas. Students .
science. As the Dual
instctan wi be

. Describe how yourimproveme.tpJ wil.incorprate the "Reention
.Prevention .Plan",.

In schaal ye. .200.1 -.2003, al.sudents wi receve rea at their inCt

level in aral readi acrlC and redig comprehnsion. Dr. Michal D. F~x
Elementa School wi contue th Test SophisticationAcan Pla to assis
stdents wiCMT stateges. Students who do. no.taftai a specc level of
praficiency on th CMf test atend P.owerHour., Additiona Incton Spri

Vacatian Scho.o.l and/or Summer Power Schoo. Specal educatian staf and
classrcam teaers wi de:velcp .sate.g to. ensure acadec .suc.ce..for al
students. Clasroom teahes and suppart staf suggest sttegies far parens to.
use at hcme with thei chidren.

. Describe how parenta and ~ommunity involvement have been

integated .ito and.snpportve of schQolilistructon.
Banathy (1990) indicate tht schools ca ma their ef.eveness by
gatherig inut and suppcrt fram the imediate ccmmni. Our parent and
ccmmunty.members suppcrt school instcton by fccusig cn the acemic an

sccial pctentia of each c.h~ Parent support far .reinarcemen of skis is
generated thrcugh the SF A Rea and Response forms and teacher-parent
conferences held three ties pe year. OPMA engages parents as vclunteers to
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.promo.te literacy

Homework Club
class work in the
Trity Co

school tuto

tutoring pro
sponsrs gr
Public T elevis
attacts the inter

er-

. Describe how with the mission
statement ands

The school's mission
that gids instructon.
thig skis and probl

lie-long leaers, al .
homogeneous gro
opportunities for
produce literate" ID hema -competen s. en
and wntten communcaon. To accomplih ths tak" al staff
to interne varous decdig.ad comprehenion .sategies diver

approache to maem problem in order to beme stc readers an
proficien problem-solvers.

SECTION V: ASSESSMENT

· Descrbe how your ~DleDt~stem eDÎbodi~ yourni.issialistateJDent
and e~ectatio.D 10.1. açademic perormane. If a.RP~cable, descrbe
imprDvements for the zni..iorevisedschool iJDprovementelan.

Our assessment system meaes the educaioii goals andopjtcves delted
and implied in our mission sttemeiit.and ~Pec0ns for acem. perormance.
As our purpose is to produce literate stuents. equipped with ~ffective wrtten
communcation, the SFA 8-week asessnt, individual studet wrtig

portolios, and the LETS pre- .ad postest identi literac and wrtten language

sks and note progress in these area. II adon, we stve to. develop proficient
anytc and qu.atitative ski and .assess thse areas wi quaerly math
assessments, day observation an queonig stteges.

. Describe the school's current status related to student.asessment and

~-- academic peñormance outcomes.
(/ The system-wide SF A goal sttes that 50% of students wi read at or above

\. grade level by the end of the thid qua, and 56.% by the en. of th school ye.

~/-
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· Describe the assesment tools .t to
achieve academic area o~tcomes a ic
ar outome.

The school reles on data-based tools to measure the pro es towad achevg
the indicators of acdemic succ in reag, math and ars. Al
stdents maai a cuulve litercy portolio, wlnh mcl iterac-ielated
assesmens an content-area wrti ~p1es.. SF A 8-wee as ments and the

DRA are comprise of sig vocauIai list, rug recrds of graduated.

diculty, and comprehension queons. Grade 5 students take the SRA .
Correcive Readig Assesen to detere readin level for Grade 6. Querly
ma assess~ which are mulple choic and short answer test, mea
stdens' abilty to apply mathemtic ski to solve problem.

Ou latest 8-week as
The results of the S

students met
level 4 goal in

end oftbis docuent
that 22% of

.

· Descrbe how.ad when assment. data is .discussed and utiz by the
faculty and adminitrtion to improve instrctional strteges. If

applicable, describe improvementsfor the 2001-2003 revised school
improvement pla.

Data gathered from assessments are collated and shed with classroom teachers
and at faculty, admstron, SAT, -a PPT mees, and paen conferenes.
Invidual student profies and clasroom piofie.s ar dicuss and reviewed to
desi instrctona stategies. The .inormon is utied to mod instcto~
to set goals and objeces for individuals and to plan relevan professional
development.CMT 4a is recved in Janar of each school yea and discssed
with parents at conferences held thee ties per yea.

· Describe assessment str.ategles that are part of this plan, and how, when
and by whom these stategies for.improvement wil be implemented.
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. Describe how p

integted int
improvemen

The staf at Dr. M.
communty are integr

dissemon of assement.
of admstrtion daes
geral.pogress whe
recive a CMT report 0
invitaon to confer wi-
assist parens in interretg mg c sroom asses
rea lague ar.a ma are. shaed though reguar paem.-
the report caeL The resuts of .secal educaon .psychologica and s
laage tesg are shaed wi parens.at PPTs.

· Descrbe appropriate asments included to monitor the perforance
improvements or s~ialeducation popUlatis. If applicable, debe
improvements for the 2001-200 revied school improvement plan

Ou specal edtion an SUPP st us a vaty of asssens to mea-e
inellgence, .aey.ement,leag .skis, recptve.ad expressiYe.~ge, and
fuctiona behvior. F~im-asssmentsinhiâe the Weshler IntêIgtnc Sca
for Chidren (WSC-DI Weshler Invidua Achievement Test (WT-R),
Bender-Gstat" Sllla Te.ofLagi Abìltis,. Gaiel..EUis Tes óf
. Codi Ski Br Test of Bas Skis, CE, Peaody Pict Vo.caular
Test (pPVT, .ad the Expressive an.R OnWord Vocaular Test.
Inormal evaluation is conducted though obseration-based meaurement, eror
and miue anysis ofmnningrecr4s-a.wrtigsale,. andtecher..sig,e.

cumculum-bas assesnts. In accordance wi th 2000-200 i decion of the
Connectcut Stae Dear of Education to .offer expenences with grade level
CMT asssment to studens requig special education, most students wi take at
leat one composite subtest at grde leveL.

· Describe the Y.aous repor.gprcedur used by your -5chool to coDec

and communicate the result or iDdivdual-sent academic or vocational
progress. Descrbe improvements.i the school's reised pla.

SF A progress is reported .ona stdent profie cad in native and bar graph form.

The student profie card is updated quarerly, exlaied to parents at confences,



· . Describe how the scool's t is and how it wi "be.aigned with
the mission sttement and expetions.

In algnmen wi the school's misson sttemen an stted expeatons,.
assessm at Dr. lvchael D. Fox Elementar School uses mutiple sources of
perormance-based .data to .gue studets towar-d proficiency in reading, ora and
wntten forms of communcaon, and mat conceps and computation. Frequent
assemens provide instctna st:wth cuen knowledge about stnt
perormce, which defies how stdents beneft fr inston. Frequen and

tiely communcaon of -amen resuts to studen assists them in meg
stted exations.

SECTION VI: LEAERHI AN ORGANTION

· Describe the school's :Ieadenhip and ~rgaDiztion and how sitebased
management as desribed in th~ "Role and. ResponsibiJities of'School
Improvement T~ms" ;pliey.(adopted by the Board orTnistees on
Augnst 4, 1998) is incorporated into the school's leadership and
organiztional strcture.

Admstative leadership at Dr. .rf.D . Fox Elementar .Scliool consiss of one
prcipal and two vice-pricipals. The decision mag-process is distbuted
among school adnnistration, centr offce admstation, and asisted by two



e any chng g the time covered by plan.
the staf at Dr. . F i is in the middle proces of

. taon Se1study. . ona area co e i area
cuar, incton t, and ledership resource st d

c enges. We antcipate the results to refec our future School Improvement
Plan.

· Describe the deay deIDed process lor the evaluation and .supervision of
faclty, staff and administrtionÍ5 utiiz for continual
improvement of the educational .pr H applicable, decrbe

improveme for the :201-20 re school improvement plan.
The Haord Evauaton Inen is us to evaluae and super ce
stafan adnn. Non-ced stis ev.auáted by Dr. Mich D. F.ox
Elemen School adminimation with.a ditr ev.auation fonn. A ne
evaluation hien wi be reay 'for the 200 1-2002 scool ye.

· Descrbe the sChooJ'.s.admincition, f~~ ands.lIJ:port.sta relative to
the .suffcincy ofuuiiraiKærtcation. If a)J)JI.icable .dbe
improvement .for the..()l-.200.3 revis. school Inprovemet pl.

Al rosteradsttive, inona.ad suppor st at Dr. Michael D. Fox
Elementar School are cered in thei cuen teache positions. Stag
improvemens for 2001-2003 are drven by .enôlent and by th nees of our
stdents. Staf chages inlude areqest an adtiona SFA facitator, an
additiona TESOL teacher, an .tbee paraprofess.

· Describe changes .that ar expecte.a pa of this plan or durig the
planning cycle.m the foBowingar-eas:

Professiona DeveJopment- Professona development wi highght

curcular, intrctiona and asseent chanes iii SF A wrting, math thir-d
generation CMT, librar resources, .sence, technology, and Dual Language. It is
anticipated that M.D. Fox stafwil parcipate in workshops designed to inorm
teachers about chages in IDEA and inclusive practces.



SECTON VII: SCHOOL RESOURCES FOR LEARNIG

· J)es~l"be~w s~por serice. s~flp~~.~e~liDøi;slDissiolianô
eipectatio.ns a.d are designe(.toenalilfleaêhstuclent t0J:atçil3~ein and
bflelit rronithe eduçatinid .pJ'galisandleamig $tr~eswitbinthe
sçfo()L I(applçable, desçribe the intprovement for the ZOl-1oo3.revised
scoolimpro¥eDlDt pln.

Support serce. such as specìal ecucation,col1 sph and laguge,
TESOL, occupati9na an phYSÍthrapy, pSYclloBÎca tesg, adptve
physica education, and the medca heah clinic, support the school's mision and
expections by provig stdens with the leag, socal and emotiona
motoric, communcaton, and weIes strategies in order to mee th chalges of
school and daiy lie. In academic .segs, stdens develop compenstory
technques to imove decodig, comprehenon, math and oral and wrtten
laguage skis. Thes tecques.ae personal to the cognve profie of the
individual stden. In social sk setts, studen becme aware of relationshi
issues and acquIr.e aner maem teques. In combintion, al suppor
servces are engieered to ase that stdents with specal neds ca benefit:fom
the curculum an inon present in the geera education seti.

· Describe how student services personnel interact and work cooperatively
with other school personnel an community r.eources to address the

academic, social emotional and pbysica needs of stdents to improve
learning. If applicable decribe improv.ements for the 2001-2003 r.evIs

school improvement plan.



stte,

· Identi chnges,iu schol resce that are a par of this piau. This
includes stud.ent.slIpport services, information to parents, tecology,
libra .and medi~ center.

The major chae in alocation of our resources relative to our support sece
wi be focuse on cog r.e1ment of readi tutors, .epang .specia

education reurces to enompass more inclusie practce, refojl1g the SAT
procs to support student, pas, .a tehers .ad broadenig pr.gr
servces in TESOL. As the Dual Laguage exands to more gre levels
thoughout the buidi, fr.euen inormon seons regdig the priciples of
the progr wi be offered to parens of parcipatig stdents. Ou new lirar
plan to engae pa.es in famiy literacy acvies by aloctig a .sen of th

schoolliòrar to parent resources and by intiatig the Scholac Famy Reaing
Program. In addon, th Famy Reur.c Aide is plannine a varet of acvities
for parents.



FOR

.

The
fa, and
two s cuenly s
ree to the SAT parcipate in s

memers and coneg student voluntee
Grandparents contie to support our st the genera edcation seg.

The Tnn Boy. and Gils C1ib assist our stdents with homeor and
exacuncular acviti, and Connec spnsors weekly tutonn stdents
in specc e levels. Ou fl . ed to' eter with at an
anual fu at.a loca McD s resau.a and omey Je£ey 'fesler
hosts a monthy break to honor stde citiwishi. Mas Mut sp.onsor.a

"Book." reading.inve. prog incldig a field trp to the Civic Ceter
to see th Halem Globe Trotters.

. Des-=rib~anticipated funing.fQr the fimdin of p.ogr 0.1 the .gantig

ofl"0urces relate to . the foD0WÎ#J:
FacilitieslBuidingand School Grunils- General budget and bond issue.

Professional Deelpmnt- Gener budget an Title i fùdig.
Techiology and.E.quipmeJlt- General budget and Title 1 fudig
Teitbooks"1Water -And Suplies .Genbudget and Title 1 fidig
Dual LangJlage- Tite vn fuding
Transporttion- Geal budget
Food Services Feder fudig

Relåtionship with Parents General Budget and. Title i fidig

Relationship w: Corporat ParershipslSp.onsorhips & Community
Based Organiztions- Haord Fountion for Public Givig, Me Donads
Corporation, Jeley Dreser and As.ciates SINA, Catholc F.ay Charties,
CREC, SERC, Uined Way, Trity Colle, Mas Mutual, Conecds, and

other local and private agencies.



SECTION IX: BUDGET

Accordig to th nees as.ssmen section of
th SF A tors are ired to expan
staf and Ther an ad . .
of two SF A 'tators. job d on of the two SF A
and obseratons of nealy 60 clarooms, mat
and 60 SF A inctors" Asssment t
students, confer . dua.s .prep
mee per mont g inmig stdents,
and traig.parent~ adaptig the SF A program to

ledig th SAT process. In .atiolL the two fl ..
Clubs, wre Tre Hus for .exositor tex attend
parcipate in comm ouh to seure tutors, .cr e communty-bas
program, an cortlinSlte SF A Foun .vis. As.e from th .e lit, a
thd SF A fatator is crcial to achieve success for alH

In order to demonse culal and liuitic responsiveness to the nee of Englh
Laguge Leer (E), we request an additinal'OL teacher. ELLstders are.
requid to.rve addiona servces un they mee speêc crtena as delieaed in th
i 999 Comicut Bilgu Law. Presently, clasoom perormance data reveâs that many

ELL stdents pedonn below gre level stadards. Yet TESOL teher lose tie to

SFA instctolL contua school-wide SF A tes Laguge Assessment Sca.(AS)
testg, and CM tesg. Therefre, it is clear th we requie one additiona TESOL
teacher in order to provide sucient servce to our stdents. In additioIL TESOL
instctors are requi to serce students in 29 classroom, offer double perods.for new

arvals, provide seces to kidegar~n stdets" and sece Spaish-spg stdents
in ttstea homerooms who have not met th.Engsh stadards. A$ .evidened by

these demda, it is imperative to expand the TESOL staf
'.

Three additional paraprofessiona are req.uestedin orde to contiue th crci focus on

the academic and social succss of our primar grade students. Parprofessionals asst

teaches and stdents by reinorcig instrction, coordiatig matera1~ fo.steg and
nururi adult-chid relationships in the classroom settg, and supportg positive socia

skills. With nine kiderga classes and eight Gr.ae 1 classes, our cwrent

paraprofessionas are over-utied
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Fiscal Year 2001..2002 Budget Request

Cost Center: 1102000 Form II Cost
January 2001

Request to be Included in Building &

Ob' ect Code' Object Nalt

r.
*There is a continual problem wit water fountains
that do not work. They must be repaired as well as
doors replaced on all stalls in bathrooms. All
leakin fauce and i es must also be fied.
.Electrcal system withing the school building must
be updated to accmmodate incoming technology.

*Intflrcom system for school and aûdiosystem in the
auditorium must be u dated.

Approved by: Date:_ Approved by: Date:



Fiscal Year 2001-2002 Budget Request

Cost Center: 1102000
Request to be Include.d in

Ob'ecl Code ObjecfN

Approved by: Date:_ Approved by: Date:



Fiscal Year 2001..2002 Budget Request

Cost Center: 1102000
Outlay RequE!$ts

1.

Form II Manager:

Ranking Quantity

2.
3.
4.
5.
6.
7.

8.
9.
10.
11.

Approved by: Date:_ Approved by: Date:_



· Work with the Pricipal, the Director of the Famly
Team Distrct and State sta on a sttegic plan

resources to benefit parents at Sanchez, with special
parents

. Work with the

necessar
fuding to supportsecure

School has an
goals. Support for

I SECTION VI - J'Í'g~i I

. Describe how fundiig wili()~"tiedtol~d..esstJie lo~l~ri.Ipr(vi.

student performance on the CM and the CAPT (i..e., funding foreqUÎpment,tra.vel, Power
Hour, materiaIs,etc.).

The focus of the b\ldl~t~Usti..beit~~sè~~~I~~~.~~is..~~~i~~l~çtiv~.itonip,,(lVeSll1~~~~
performance. AU .g()a~i~rd i..O()J~tives ...IIll~~i~~.aa~edlVit~...it~e..~ç~oOl'Si.II~~ion and
expecttions, the SUp.erilel1del1ts~oaIs, t~e~a~ ofTJ'stee's goaIs,tJieStrategçPJan,
48 Recommendations (ActÎon iilan) and NEASCstända..cI.

The School Budget iicJudesf\lnding fromgen~.raiblld~etTitle land any otJie..res()urces
that wil be utiled to IDpleinent the school'sstrat~es.(Atth~~ntral bUQ,get and Special
Funds / Title 1 Budget pritout provided in collaboration frm the HåordPublic Schools'
Finance Deparent).

Utile the "School Improvement Pla Budget Teniplate" to provide specifcinorm.ation in
the foJlowing categories: a) Measurable GoaIs; b) Action Ste~s(Specif effective strteøes
and activities) c) TimeIies; d) Who's Responsible;. e) Resources Neeed; f) OUTCOMES -
Indicators of Succes. Spec ü and how each goal relates to improving student
performance in the areas of Literacy I Numeracy / Technology Enhancement and Test
Sophistication.

.

.

.

See atthed the School Improvement Plan Budget Template and The Terrell Bell
Comprehensive School Reform Budget.

Th Revised 1999-200 School Improvement Pla tht incorprates NEASC Accredtation

Stadads, the Literacy I Numeracy and Test Sophistication Progr, a Baled Literacy

i\pproach and the school's Comprehensive Scool Pla is due May 26. 2001.
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Carmen Iglesias, Dual language Resource Teacher



Ealy Learg Progr: For All (SF A)

The Ealy L
intended to

1.

2.
3.
4.
5.
6.

The Early
math tie in

time unti

Monday Day 1

8:42-8:47 Arva
8:50-9:05 Morng Routie: (15mi)
Morng Circle - Greetig, Calenda, Morng News, Weather
9:05-9:25 Theme Leamg(20mi.)
9:25-9:50 Sta day 1 (25 mi)

The Sta progr alows the chidren to integrate ora languge sk and literacy
expnences.
9:50-10:00 Letter Investigaton (10 mi)

Ths actvity is where they fid the letter of the day though clues.
10:00-10:30 Center Activities (30 mi.)

Provides the opport for chidren to work independently and to interact with
other chidren in sm groups.
10:30-10:40 Phonemic Awareness (10 mi.)

Though the use of poetr and nursery rhymes, chidren lear to play with sounds
in words and begi to understad the relationsp between sounds and the prited word.

10:40- 10:50 Eager To Read Day 1 (10 "mi.)
It is repetitive exposure to books with simple repetitive text.

0:50-11:05 Jourals or Shared Writig (15 mi.)

11 :05- 12:00 Mat (55 mi.)
12:00-12:30 Lunch (30 mi.)



The groups integrate duis lunch.

12:30-12:45 Recess (15 min,)

The groups integrte duig .tecess.
2:45-2:00 Du

Circle Time

Wra-up
2:05-2:55 Specials

Students are integrteaê!~sspeciåIs.
2:55-3:05 Homework for thedåy
3:05 Dismissal

Tuesday Day 2

8:42-8:47 Arva
8:50-9:05 Morng Circle

5-9:25 Theme Learg
.25-9:50 Sta Day 2

9:50- 1 0:00 Letter Investigation
10:00-10.:30 Centers
10:30-10:40 Phonemic Awareness
10:40-10:50 Eager to Read Day 2
10:50-11 :05 Peabody

The goal is to present chidren with opportties to lear new vocabul words and
to express their ideas in sentaces.

11 :05-12:00 Math
12:00-12:30 Lunch
12:30-12:45 Recess
12:45-2:00 Du Laguge
2:05-2:55 Specials

2:55-3:05 Homework
3 :05 Dismissal



Wedesday Day 3

:42-8:47 Arval
50-9:05 Morng Circle

9:05-9:25 Theme Le
9:25-9:50 Sta or Shared. i

Stoiy extntion a
9:50- i 0:00 Letter Investigation
10:00-10:30 Centers
10:30-10:40 Phonemic
10:40-10:50 Eager to
10:50-11:05 Shared
11 :05- 12:00 Math
12:00-12:30 lunch
12:30-12:45 Recess
12:45-2:55 Du Languge Theme Day

Students are integrted durg ths tie.

Teachers wi alternte the laguge to be used weekly

(Spanh Ænglh)
2:55-3:05 Homework
3 :05 Dismissal

Thursday Day 4

8:42-8:47 Arval
8:50-9:05 Morng Circle
9:05-9:25 Theme Learg
9:25-9:50 Shaed Book
9:50-10:00 Letter Investigaon
10:00-10:30 Centers
10:30-1040 Phonemic Awareness
10:40-10:50 Eaer To Read Day 2
10:50-11 :05 Peabody
11:05-12:00 Math
12:00-12:30 Lunch
12:30-12:45 Recess
12:45-2:00 Du Languge
2:05-2:55 Specials

2:55-3:05 Homework
5 Dismissal



Friday Day 5

Arval
Morng Circle

,



Daiy Class Schedule for Maa C. Sanchez School

Merida Febo- B' .
Jenfer Do .

The Ealy Le

each morng
Progr.

Monday Day 1

8:42-8:47 Arval
8:47-9:10 Morn
9: 10-9:20 Letter
9:20-9:35 Theme g
9:35-10:00 Star Book Experience
10:00-10:10 Phone Awareness
10: 10-10:35 Le Center Activities
10:35-10:45 Eaer to Read
10:45-10:55 Joural Writig

10:55-11:40 Math
11 :40-11 :50 Wrap-up / Sharg
11 :50-12:20 Lunch
12:25-12:40 Recess
12:45-2:00 Dua Langue

Circle Time
Greetig,Weather, News of the Day, and Calenda

Diect Inction
Activities related to what was done with Early Learg

. Program in their homerooms. They use the same theme,
letter investgation, joural wrtig, songs / chants related to

theme, æd center activities.
Wrap-up / Sharg

2:05-2:55' Special
3:00-3:15 Homework

I



Tuesday Day 2

8:42-8:47 Arva
8:47-9:10
9: 10-9:20 Letter
9:20-9:35 Theme
9:35-10:00 Sta
10:00-10:
10:10-10:25
10:25-10-45
10:45-10:55
10:55-11:40
11:40-11:50 Wrap-up /
11:50-12:20 Lunch
12:25-12:40 Recess
12:45-2:00 Du Languge
2:05-2:55 Specials
3 :00-3: 15 Homework

Wednesday Day 3

8:42-8:47 Arva
8:47-9:05 MomgRoute
9:05-9: 15 Letter Investigation

9: 15-9:30 ThemeLeamg
9:30-9:40 Eager to Read
9:40-10: 1 0 Sta or Shad Book Exprience
10:10-10:35 Learg Center Acti'Vtiøs
10:35-10:50 Smal / Tota Group ~g Peabody Language Development
10:50-11:10 Shaed Writig
11:10-11 :45 Math
1 1:45- 1 i :50 Wrap-up ¡Sharg
11:50-12:20 Lunch
12:25-12:40 Recess
12:45-3:00 Dua Laguge Theme Day

Integrtion of both groups in one room for activities related to the theme.
The teachers wi alternte between the two languges. (Eglsh / Spansh)

3:00-3:15 Homework

I



Thursday Day 4

8:42-8:47 Arva
8:47-9:10 Morng Ro .
9: 10-9:20 Lettr Inve

9:20-9:35
9:35-9:55
9:55-10:20
10:20-10:35
i 0:35-1 0:50
10:50-11:00
1 i :00- i 1 :45 Mat
i i :45-1 i :50 Wrap-up
11 :50- 12:20 Lunch
12:25-12:40 Recess
12:45-2:00 Dt-L~~
2:ff-2:55 Spe~
3:00-3:15 Homework

Friday Day 5

8:42-8:47 'Arva
8:47-9:10 Morng Route
9: 10-9:20 Letter Investigaon
9:20-9:35 Theme Leg
9:35-9:55 Sta / Shaed Book
9:55-10:15 Learg Ceter A-cvities
10:15-10:25 Eager To Read
10:25-10:45 Shared Writig
10:45- 1 0:55 Phonemic Awaress
10:55-11:40 Math
11 :40- i 1 :50 Wrap-up / Shag
11:50-12:20 Lunch
12:25-12:40 Recess
12:45-2:00 Qu" !:p'~ge
2:Ó&-2:55 S¡f~
3:00-3:15 Homework

..
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